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The Specification: Edexcel 35.1

Paper 3, Option 35.1:
Britain: losing and gaining an empire,
1763-1914

Overview

This option comprises two parts: the Aspects in breadth focus on
long-term changes and contextualise the Aspects in depth, which
focus in detail on key episodes.

Together, the breadth and depth topics explore the development
of the British empire and the part played in this by the Royal
Navy and merchant marine. Looking at social, economic and
political issues, students will study a series of developments that
started with an imperial catastrophe which threatened to reduce
Britain once more to a European offshore island, but would then
transform Britain's standing in the world so that by the end of the
period it had the largest empire the world has known.

Aspects in breadth: ruling the waves

Themes Content

1 The changing | = Reasons for, and nature of, the changing patterns of trade,
nature and 1763-1914, including the slave trade, trade in coal and
extent of trade textiles, new trading patterns with the Americas, India and
the Far East, the impact of industrialisation on trade and the
importance of government policy (key developments: the
abolition of the slave trade 1807, the adoption of free trade
1842-46, the repeal of the Navigation Acts 1849).

s« The changing importance of ports, entrepéts and trade
routes within the UK and throughout the Empire, 1763-1914
(key developments: the acquisition of Singapore 1819 and
Hong Kong 1842, the opening up of Shanghai to trade
1842, the purchase of the Suez Canal shares 1875, the
acquisition of Zanzibar 1890, the lease of Wei hai-wei

1898).
2 The changing | = The changing Royal Navy, 1763-1914: the significance of
nature of the changing ship types; the growing role of commerce
Royal Navy protection, including protecting, and later suppressing, the

slave trade; suppressing piracy and defending British
commerce (key development: the attack on Algiers 1816);
the work of exploration and mapping (key development:
Captain Cook's exploration of the South Seas, 1768-71).

« The importance of the acquisition and retention of key
strategic bases around the globe, 1763-1914 (key
developments: Gibraltar retained 1783, and the acquisition
of Malta, Ceylon and Cape Town in 1815, the Falklands in
1833, Aden in 1839 and Cyprus in 1878).
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Aspects in depth: losing, gaining and governing territory

Key topics Content

1 The loss of
the American
colonies,
1770-83

Tensions between colonists and the British, 1770-75: the
issue of custom collection and tea duties, including the
Boston Tea Party; the Coercive Acts 1774 and their impact.

Clashes between British forces and rebels, 1775-76; the
Declaration of Independence and Articles of Confederation.

Britain's defeat, 1777-83: French and Spanish involvement;
Britain’s limited military resources; the defeats of Burgoyne
1777, and Cornwallis 1781; the decision to seek peace and

accept the Treaty of Paris. Impact of defeat on Britain 1783.

2 The birth of
British
Australia,
1788-1829

Australia’s role as a penal colony from 1788; the importance
of Lachlan Macquarie: the development of Sydney; land
grants to ex-convicts and development up the Hawkesbury
River; the growth of Macquarie towns.

Impact of British settlement on Aborigines in Tasmania and
New South Wales, 1788-1829.

The spreading impact: penal settlement in Van Diemen's
land 1803; development of whaling; first crossing of the
Blue Mountains 1813; first settlements in Western Australia
1826; extent of colonial control by 1829,

3 Learning
from past
mistakes:
Canada and
the Durham
Report,
1837-40

The political nature and governmental system of Upper and
Lower Canada and the perceived threat from the USA.

The revolts of 1837-38: causes, course and impact.

The importance of the Earl of Durham's appointment as
High Commissioner; the roles of Charles Buller and Edward
Gibbon Wakefield; the main recommendations and
importance of the Durham Report.

4 Nearly losing
an empire: the

The role of the East India Company and the Governor
General; the importance of Bengal and the Company Army.

B"t_'Sh in William Sleeman’s campaign against Thagi: the drive
India, against Sati and female infanticide; the impact of
1829-58 missionaries.
The Indian Rebellion: the reforms of Dalhousie; the
annexation of Awadh; outbreak and events in Meerut,
Cawnpore and Delhi; the siege and relief of Lucknow;
reasons why the British retained control.
5 The Nile Reasons for intervention in Egypt 1882: Arabi Pasha and
valley, Arab nationalism; protecting European loans and people.
1882-98 French withdrawal; the British military campaign.

Egypt as a 'veiled protectorate'; the promises to withdraw
and the failure to do so; the work of Sir Evelyn Baring.

The problem of the Sudan: the Mahdi; Gladstone's concerns
and policy; Gordon's mission, 1884-85. The conquest of the
Sudan 1898: the fear of French occupation; the role of
Kitchener; the significance of Omdurman.
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Physical and Electronic Fold&heck Log
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Knowledge checklists

Depth Studies

Mark each on &cale of 15
1= very confident / sufficient / effective’5 =
action needed!

Overall Specific topic How Ihave | [Ihave I have I'have Actions needed and
Topic confident | sufficient given started to rgvise(_j taken
am |? notes on | complet | revise and| this topic . .
this ed review for mock (list details)
topic? wider this topic? exam
reading week?
for this
topic?
1The Tensions between colonists ar
loss of the British, 177Q75: the issue
the of custom collection and tea
American | duties,including the Boston
colonies, | Tea Party; the Coercive Acts
177083 | 1774 and their impact.
Clashes between British forceg
and rebels, 177676; the
Declaration of Independence
and Articles of Confederation.
Britain's defeat, 1773@83:
French and Spanish
Ay @2t dSYSY QT
military resources; the defeats
of Burgoyne 1777, and
Cornwallis 1781; the decision t
seek peace and accept the
Treaty of Paris. Impact of
defeat on Britain 1783.
Thebirth |1 dzZA G NI £ A Q& NP
of British | colony from 1788; the
Australia, | importance of Lachlan
1788- Macquarie: the development o
1829 Sydney; land grants to ex

convicts and development up
the Hawkesbury River; the
growth of Macquarie towns

Impact of British settlement on
Aborigiral peoplein Tasmania
and New South Wales, 1788
1829.

The spreading impact: penal
settlement in Van Diemen's
land 1803; development of
whaling; first crossing of the
Blue Mountains 1813; first
settlements in Western
Australia 1826extent of

colonial control by 1829.




Paper 3, Option 35.1Britain: losing and gaining an empire, 126914

3 The political nature and
Learning | governmental system of Uppet
from and Lower Canada and the
past perceived threat from the USA

mistakes: | The revolts ofl83738: causes,
Canada | course and impact.

and The importance of the Earl of
the Durham's appointment as High
Durham | Commissioner; the roles of
Report, | Charles Buller and Edward
183740 | Gibbon Wakefield; the main
recommendations and
importance of the Durham

Report.
4 Nearly | The role of the East India
losing Company and the Governor
an General; the importance of
empire: Bengal and the Company Arm
the 2AtEALY {fSSYL
British in | against Thagi: the drive againg
India, Sati and femalénfanticide; the

182958 | impact of missionaries.

The Indian Rebellion: the
reforms of Dalhousie; the
annexation of Awadh; outbreal
and events in Meerut,
Cawnpore and Delhi; the siegeg
and relief of Lucknow

Reasons why the British
retainedcontrol.

5The Reasons for intervention in
Nile Egypt 1882: Arabi Pasha and
valley, Arab nationalism; protecting

188298 | European loans and people.
French withdrawal; the British
military campaign.

Egypt as a 'veilegrotectorate';
the promises to withdraw and
the failure to do so; the work o
Sir Evelyn Baring.

The problem of the Sudan: the
Mahdi; Gladstone's concerns
and policy; Gordon's mission,
1884;85. The conquest of the
Sudan 1898: the fear ¢french
occupation; the role of
Kitchener; the significance of
Omdurman.
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Breadth Studies

Mark each on a scale ofsl

1= very confident / sufficient / effective5 = Never heard of it / action

needed!
Overall Specific topic How I have | have | have | have How c
Topic confident | sufficient given started revised confident ACtlonS
am1? | noteson | completed| to this topic am1? | needed and
this wider revise | for mock
topic? reading and exam taken
for this review week? . .
topic? this (list details)
topic?
1 The changing nature and extent of trade
Reasons | The slave trade
for, and Trade in coal and
nature of, | textiles
the New trading patterns
changing | with the Americas,

patterns of
trade,
17631914

India and the FaEast

The impact of
industrialisation on
trade

The importance of
government policy
the Abolition Of The
Slave Trade 1807

The importance of
government policy
The Adoption Of Free
Trade 184246

The importance of
government policy
the Repeal Of The
Navigation Acts 1849

The
changing
importance
of ports,
entrepots
and trade
routes,
17631914

The acquisition of
Singapore 1819

The acquisition of
Hong Kong 1842

The opening up of
Shanghai to trade
1842

The purchase of the
Suez Canal shares
1875

The acquisition of
Zanzibar 1890

The lease of Wei hai

wei 1898
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2 The changing nature of the Royal Navy

The Thesignificance of
changing | changing ship types
Royal
Navy, The growing role of
17631914 | commerce protection
Including protecting,
and later suppressing
the slave trade
Suppressing piracy
and defending British
commerce
The attack on Algiers
1816
The work of
exploration and
mapping
Captain Cook's
exploration of the
South Seas, 17681
The Gibraltar retained
importance| 1783
of the Theacquisition of
acquisition | Malta in 1815
and The acquisition of
retention | Ceylon in 1815
of key The acquisition of
strategic | cape Town in 1815
bases The Falklands in 1833
around the
globe, .
17631914 Aden in 1839

Cyprus in 1878

10
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Assessment Tracker

Target Grade: Aspirational Grade:

Date Assessment NamgEssay Title Mark/%/Grade

11
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What is this course about?

This option offers students the opportunity to study BritaimBuence on the development

of the world. A small island off the coast of Europe became the dominant world power,
ensuring that English became something akin to the world language and London the world's
financial capital with the pound sterling almost thwrld's currency. It is a story of

remarkable achievement.

The start date is the year peace was concluded with France, ending the first genuine world
war. Britain became the dominant power in India and, by annexing French Canada, the
dominant power in the American continent as well. It did seem that the wordseofiew

song 'Rule Britannia', composed in 1740, had become an incontrovertible truth and
Britannia did now rule the waves. In fact such patriotic pride was inviting a mighty fall,
which the first of the aspects in depth addresses. By 1783, Britain halddpstmerican
colonies, which had evolved as the most important part of the British Empire in the
seventeenth century. To many observers in Europe it seemed that Britain would lose her
great power status and return to being a rather unimportant offshoreopean island. This
was not to be.

Five years later the first settlement in Australia took place and a whole new area of empire
developed. This forms the basis of the second depth study. If the first British American
colonies had turned into the independent United States, Canada had rechkogal to the
crown; in fact, Upper Canada, or what is now known as Ontario, had started as a place of
refuge for American loyalists. Britain did not make the same mistakes here as in the original
American colonies: conciliation not confrontation was ffwicy adopted, as the third depth
study makes clear. This was not the case in India, where British power had expanded since
1763. The fourth depth study invites students to consider the events leading up to the
Indian Rebellion of 1857 and dramatic eveotshat year. Finally, the British occupation of

the Nile valley at the end of the nineteenth century is the focus of the last depth study,
replete with colourful figures such as General Gordon, whose death in Khartoum absorbed
the attention of the nationin 1885.

¢CKS W aLlsSota Ay ONBIFIRGKQ YIF1S Of SFNJI GKS @GAdGl
explaining Britain's world preminence in these years. It was a trading empire first and

foremost, held together by a vast merchant marine operating from Liverpool, Bristol

Glasgow and London to name but the chief ports. Dotted around the globe, jewels in the

imperial necklace, were other great trading hubs like Hong Kong and Singapore. The whole

was protected by the Royal Navy, the largest navy on earth and for muctsqfehod

capable of taking on the combined fleets of the rest of the world. In 1897, for Queen

Victoria's Diamond Jubilee, thirty miles of warships lined up off Portsmouth and for

everyone at Spithead, there was another on active service round the world.

This option comprises two parts: tlespects in breadtfocus on longerm changes and

contextualise theAspects in depthwhich focus in detail on key episodes and give students
the opportunity to develop skills in analysing and evaluating source material.

12



Paper 3, Option 35.1Britain: losing and gaining an empire, 126914

Aspects in depthlosing, gaining and governing
territory

1 The loss of the American colonies, 1788

2 The birth of BritisiAustralia, 17881829

3 Learning from past mistakes: Canada and the Durham Reportg4837
4 Nearly losing an empire: the British in India, 129

5 The Nile valley, 18828

¢CKS W alLlSoda Ay RSLIIKQ | NB 7T A BstisHempirei®LIA 32 RS A
these years. These are geographically diverse, illustrating the spread of British power.

Although the topics are clarified separately below, students should appreciate the linkages
between them since questions, including document questions, may be set which target the
content of more than one topic, for example the contrast in the behaviodheBritish
government of the 1770s towards North America compared with the government of(1837
39.

Students will be required to interpret and evaluate a documentary extract in its historical
context, but the knowledge they will need to have will be central to that specified in the
topics. Questions will not require them to demonstrate knowledge of eziees in
documents to events or individuals other than those explicitly specified.

Topic 1: The loss of the American colonies, 1788

¢CKS F¥20dza 2F GKS G2LIAOC Aa 2y GKS f23aa 2F gKI
the thirteen North American colonies. The study begins in 1770 and students should

appreciate the continuing objection in North America to tea duties. Theuldhmderstand

why the issue of taxation was so sensitive and the reasons for the-diteeult relations

between the crown's agents and the populace and their local assemblies. Students should
understand how the events of 1774 to 1776 led a substantiahber of colonists to

embrace independence, but they should also appreciate the existence of a considerable

number of loyalists. Students do not need to have a detailed knowledge of the war: they

need to be aware of the military failings of Burgoyne anth@allis and the significance of
CNBEYOK YR {LIYyAAK AYUGSNDSYyGA2yd® ¢KSe& aKz2dzZ R
including how the military resources available were unequal to dealing with a war dispersed
across such wide area. They also needrtderstand why defeat was accepted in Britain.

Topic 2: The birth of British Australia, 1788329

The focus of the topic is on the birth of a whole new area of empire shortly after the loss of
the American colonies. Students should understand the crucial importance of two periods in
the development of New South Wales: the arrival of the first conuncl¥88 and the

important governorship of Lachlan Macquarie from 18P9, which, it has been said,
transformed New South Wales from a prison to a real colony. The specification requires the

13
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study of the relations with Aborigal peopleonly within the dates 1788.829 and only in
New South Wales and Tasmanithis includes the consequences of British rule on
Aborigiral peoplein terms of the suffering, particularly in Tasmania. Students should be
aware of the extent that colonial control was extended outside New South Wales and
Tasmania, but detailed knowledge of the development of the new settlements is not
required.

Topic 3: Learning from past mistakes: Canada and the Durham Report,ci837

The focus of this topic on the smatiale events in British North America in 1838 and the
verysignificant consequences for the future of the whole empire that grew from the
Durham Report of 1839. Students should understand the very particular problems of
Canada with its large Frendpeaking population in Quebec and the English population of
Ontario, many of whom in origin were loyalists from the USA. They should understand that
the growing USA posed a problem with the threat of it seizing the updpulated lands of
the British crown in Canada. Students should appreciate this context to thesrisidg37

and the very 'liberal' response of Radical Jack, otherwise known as the Earl of Durham.
Students should understand the main thrust of his report and the input of his two talented
advisers mentioned in the specification. In terms of the importaoicihe report, students
should understand, not only why it was important for Canada but also its wider impact on
the governance of the wider empire: Durham and his two advisers are often credited with
saving the imperial link with the new white settlersl@nies in Australia, Canada, New
Zealand and South Africa, and avoiding a repetition of 1776.

Topic 4: Nearly losing an empire: the British in India, 1829

The focus of this topic is on the fascinating clash of two very different civilisations and value
systems. As with Topic 2, it has a long chronological spread but the content that
specification requires is strictly limited. Students should understand xtteng of British

power in India by the end of the 1820s and the system of the government of India involving
the East India Company and the British government. Students should be aware of the
impact of individuals named in the specificati®@iudents shouldinderstand the context

and background to the Indian Rebellion. The only prior miliéeqyansion to be covered is

the seizure of Awadh, and this only in so far as it had a bearing on the outbreak of the Indian
Rebellion. Students should understand the decision to eradicate Thagi (Thuggee) and the
assault on the practice of Sati or Suttee dachale infanticide, and why these drives at

'social improvement' caused offence. Here students should understand the relevance of the
increasing influence and numbers of Christian missionaries. Students should be aware of the
dramatic climax of this topiprovided by the outbreak of the Indian Rebellion in May of

1857. Students should have knowledge of the events specified and the reasons for British
survival and ultimate triumph.

Topic 5: The Nile valley, 18828
The focus of this topic is on the acquisition of a vast new area of territory in-eath

Africa at the end of the nineteenth century and the role played by the then new forces of
Arab nationalism in Egypt and of militant Islam in the Sudan. Studeoidsunderstand

14
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why the antiimperialist government of W E Gladstone felt impelled to send an expedition

to occupy Egypt in 1882 and then, despite his protestations to the contrary, stay there. They
should understand the value of the reforms pushed through by Sir EBalyng, affecting
Egyptian finances and the economy, and his influence in pushing for withdrawal from the
Sudan. They should understand how and why Britain was pulled unwillingly further up the
Nile valley by a mixture of circumstances, idealism anddé&uropean rivals.

Themes Aspects in depth: losing, gaining and governing territory
1 The loss of | Tensions between colonists and the British, 177 the issue of custom collection and
the American | tea duties, including the Boston Tea Party; @aercive Acts 1774 and their impact.
colonies,
177083 — -
Clashes between British forces and rebels, X765the Declaration of Independence an
Articles of Confederation.
Britain's defeat, 177dy oY CNBY OK YR { LIl yAaK Ayg@d2f
resources; the defeats of Burgoyne 1777, and Cornwallis 1781; the decision to seek
and accept the Treaty of Paris. Impact of defeat on Britain 1783.
The birthof |[! dzZa 0N} £t A Q& NRfS & F LISylt O2f2yeé TFNR
British development of Sydney; land grants to-@nvicts and development up the Hawkesbury
Australia, River; the growth of Macquarie towns
1788-1829 Impact of British settlement oAboriginal peoplén Tasmania and New South Wales,
17881829.
The spreading impact: penal settlement in Van Diemen's land 1803; development of
whaling; first crossing of the Blue Mountains 1813; first settlements in Western Austré
1826; extent of colonial control by 1829.
3 Learning The political nature and governmental system of Upper and Lower Canada and the
from past perceived threat from the USA.
mistakes: The revolts of 183¢38: causes, course and impact.
Canada and | The importance of the Earl of Durham's appointment as High Commissioner; the role
the Durham Charles Buller and Edward Gibbon Wakefield; the main recommendations and impor

Report, 183%
40

of the Durham Report.

4 Nearly The role of the East India Company and the Governor Generdamiiatance of Bengal
losing FYR GKS /2YLIlye I Nyéeod 2AttALY {tSSYlIyQ
an empire: and female infanticide; the impact of missionaries.

the The Indian Rebellion: the reforms of Dalhousie; the annexation of Awadh; outbreak a
British in events in Meerut, Cawnpore and Delhi; the siege and relief of Lucknow

India, 182¢, Reasons why the British retained control.

58

5 The Nile Reasons for intervention in Egypt 1882: Arabi Pasha and Arab nationalism; protectin
valley, 1882, | European loans and peoplerench withdrawal; the British military campaign.

98 Egypt as a 'veiled protectorate'; the promises to withdraw and the failure to do so; the

work of Sir Evelyn Baring.

The problem of the Sudan: the Mahdi; Gladstone's concerns and policy; Gontiealen,
1884;85. The conquest of the Sudan 1898: the fear of French occupation; the role of
Kitchener; the significance of Omdurman.
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Aspects in breadthruling the waves

1 The changing nature and extent of trade
2 The changing nature of tHeoyal Navy

¢CKS YIAY F20dza 2F GKS W aLlsSoda Ay oNBIFIROUKQ Aa 2y
world's oceans. Within this, the key elements focus on the shifting pattern of trade and its regulation
and the power and importance of the Royal Navynotg@cting and promoting trade. This will involve

an awareness of the development of new markets and classes of imports and exports and the
reciprocal influence of changes in trade and the growth of major British ports such as Liverpool,
Bristol and Londorin analysing the changing patterns of trade and the reasons for change, students
should be aware of key features of trade in the period, for example: the importance of the slave
trade; the coastal coal trade and increasing export of coal; growing texyderts to India and the

Far East and luxury imports from there; the growing import of food and cotton from the Americas in
the nineteenth century. Students should also be aware of the significance of industrialisation and
technological change for bringirmdpout changes in trade, the influence of government policy in the
period and the impact of the specified legislation.

¢tKS FT20dza 2F W! & LIprocésiof chayige ovdd lloRyip&ia ofititne, atyfer tha &
concentration exclusively on one particular person or innovation. Students should, however, be able

to explore key turning points and understand the reasons why key changes took place, why they

were impatant and what their main effects were. These turning points include:

[ LIGFAY [ 221 Q& SELX 2NIclaAz2y 2F GKS {2dziK {SI
The abolition of the slave trade 1807

The acquisition of Malta, Ceylon and Cape Town in 1815

The repeal of the Navigation Acts 1849

The purchase of the Suez Canal shares 1875

O¢ O¢ O¢ O¢ O¢

Themes Aspects in breadth: ruling the waves
1The Reasons for, and nature of, the changing patterns of trade, 233}, including
changing the slave trade, trade in coal and textiles, new trading patterns with the Amer
nature and India and the Far East, the impact of industrialisation on trade and the
extent of importance of government policy (key developments: the abolition of the slav
trade trade 1807, the adoption of free trade 18446, the repeal of the Navigation Act
1849).
The changing importance of poremtrepdtsand trade routes within the UK and
throughout the Empire, 1762914 (key developments: the acquisition of
Singapore 1819 and Hong Kong 1842, the opening up of Shanghai to trade 1
the purchase of the Suez Canal shares 1875, the acquisition of Zar&dBatte
lease of Wei haivei 1898).
2 The The changing Royal Navy, 17B214: the significance of changing ship types; th
changing growing role of commerce protection, including protecting, and later suppress
nature of the slave trade; suppressing piracy atefending British commerce (key
the Royal development: the attack on Algiers 1816); the work of exploration and mappir
Navy (key development: Captain Cook's exploration of the South Seas;711J68
The importance of the acquisition and retention of key strategic bases aroung
globe, 17631914 (key developments: Gibraltar retained 1783, and the acquisi
of Malta, Ceylon and Cape Town in 1815, the Falklands in 1833, Aden in 183

Cyprus in 183)
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What is expected of me in Year I3

1) Anorganised foldemith clearly marked sections
We recommend organising your folder chronologically, ledsglesson using your

learning tracker(seeabove. Your folder will be routinely checked for the following:
I This course guide, including specification
I Knowledge checklist (at the front of this booklet) is up to date.
I Assessment Tracker (at the front of this booklet) is up to date
Folder is well organised with unit dividers for each of the 5 topics (+ one extra section for assessments)
Lesson notes and associated handouts are organised, lmslassontogether.Notes and handouts
should never be separated.
I Class notes are up to date
Homework is up to date and filed alongside the lesson/topic
All work contains titles and dates
A clear section marked for assessments, knowledge tests, essays and improvements. All feedback sheets
[yellow] are included.
I Evidence of a minimum of 3 hours of independent study per week. This could be recorded in reading
record (at the back of this booklet)

—( —(

—( —( —(

2) READ, REA&hd thenREADsome more

You MUST read and watch the titles specified by Edexcel!
Refer to the reading list at the end of this guidkeots of these
texts will be set as HW.

1 You should spend a mimum of 4 hours independent work
per week for this unit- This is the minimum amount of time
you should spend on the work and reading set by yo
teacher every week OR additional wider reading
research.

T You .must record your findings and notes in your ' 1 VAN sl LT
reading record or make notesccording the task ‘
instructions; your teacher may set you specific questions &
with the reading they set you, or they may simply ask you to record notes under key
headings. You should bring this to lesson to refeMuour teacher will regularlgheck or
ask youo shae your reading with your class.

1 If you fail to showevidencethat you have completed your 4 hours work you will be
required to complete 4 hours of work after school at a time organised by your teacher.

1 If you do not read very often, remember that there are LOTS OF DOCUMENTARIES in the

reading/watching listn this booklettoo.

= =4

Top Tip
| Your core textbook is a great
place to start for essential
readingbut this alone is not
enough You should look to
read as widely as possible a:
this will allow you to deslop

The besbooksto buy / accesst the start of the coursare:
S

a) The essential textbook: , ,
Nikki Christie Edexcel A Level History, Papem3itain: losing and gaining an | e
empire, 1768191 Student Book + ActiveBodR016) [WBoperS:

& &p| 521 NROA (t&Had K Lo ¢ Britain: losing
¢KS SEIFIY 026 NRQa utbdmait or2gséntiahréading I NJX and gaining an

empire,
1763-1914
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b) The book this course is based oNiall FergusonEmpire: How Britain Made the TS T
Modern World¢ 7 Jun 2018 e
Ferguson is the leading LJ2 LJdzf | N KA & { 2 NRahdyfs recgfmmaénides by. -
the exam board; this is because the exam board based the content of your course o
book.This text is accessible and provides a good overview of the cddosever, you
may not always agree with what he sayise is fairly?? LINRA { | Agift-@ing-aydR
Sy Ra { armwgirmisEthedr&iles committed by Britain in its colonial past.
Some of this book has been incorporated into his documentary series:
https://www.youtube.com/watch?v=moZN2UZ1k60

ALLYOU c¢) Short overviewsif you haveno prior knowledgef the British Empire, these are
%‘EEI(BNIIW A good places to start!

DN T JTI 1 Ashley JacksorT he British Empire: A Very Short Introduction (Very Short
1 EED) Introductions),May 2013

S Ch| 1[[1] 1 Piers Brendon! f f ,2dz b R G2 Yy Apl2opg F

d) The antidote toFergusonA balanced British view
John DarwinUnfinished Empire: The Global Expansion of Brif@@13

e) For nuance and understandindVhilst these do not cover every aspect of our course, they
offer a more nuanced perspective and will considerably enhance your understanding.
91 Shashi Tharoonnglorious Empire: What the British

SHASHI P Suncay Nimes estseder The Sambay T Hestsclicr )
Did to India,(Penguin, 201y THAROOR (\[e]{)/=0 Empireland
1 Sathnam Sangher&mpireland: How Imperialism 2 o
has Shaped Modern Britai(2021) é Rains of empire
Akala,Natives,(2018) e anad == ] T

= =

James Felton52 Times Britain was a B*******: The  INCLORIOUS

TMP T
| AaG2NE | 2dz 5ARYy Q®021p S (i FMIIRI‘/

A
¥ 2
k ‘I , Hivme Tragsisdions Hlas
A 4 S Mador T /
a ./ SATHNAM s.\Nuu'/

3) Aproactiveattitude to . w
independent study. Ketneva | Snw

. ¢ATE .
Remember_the course is c_ompleted /$ class and AT JONES practlce
2/3rds outside of class. This means YOU HAVE to v

and read at home or in study periadgsd S G K S

The act of recalling learned information from

help you become a more independent learner: memo@\ (mt? "Hgi or no Sutport)dand eve
time that information is retrieved, or an answer
1. Researcf(around the current isl. generatetlt it changes the original memory to
topic/homework) make it STRONGER!
2. Reading(looking ahead and reading around AR

Werking memory

the upcoming topic) sengopy Atbention  (GHORT- Zehedrsdly LONG-TERM

3. Reviewing(checking over notes and filling an'  “¢rope Mgﬁgz\l ¢ MEMORY
gaps) Retrieval

4. Respondindto targets and verbal and written J, l
feedback given) Forgotten Forgotten Forgobten

5. Retrieval Practicen revision for example: THE MULTI-STORE MODEL OF MEMORY BY ATKINSON § SHIFFRIN (1968)
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4) Be fullyPREPAREDr and ACTIVELY PARTICIPATESSONS

)l
)l

5)

Preparation- If you are asked to prepare a task for a lesson you must comitleted arrive at

the lesson with your completed work.

100% attendancelf there is a valid reason why you cannot attend (e.g. aljgeked medical
appointment) it is your responsibility to inform your teactsrd complete the work missed. It is

not acceptable to book driving lessons or tests in lesson time.

Active involvement in lessonsYou must play an active and focused role in all lessons. The more
you engage in discussion and activities, the more you will get out of the lesson.

Meet deadlines

Failing to meet homework and reading deadlines means that you may not be able to participate
in the lesson; you will be asked to leave in order to catch up. Late essays may not receive
feedbacklf you are struggling to meet a deadline it is important that you speak to your teacher
in advance and work out a solution to help you complete the work.
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What support will I receive from my teacher?

1 Organised, engaging anthallenging lessons
Your teacher will lead lessons and will always make the objectives of the lesson and the tasks set
accessible for all students. They will ensure you understand key concepts and know key factual
information. They will teach you the skills you need to aahigaur potential in history.

1 Regular assessment and feedback

Your teacher will mark your work regularly and provide you with constructive feedback which will
help you develop effective examination techniques.

1 Resources to support your independent study

https://www.klshistory.co.uk/

As well as this course guide, there will b&eamfor our course so that you can access:

T

Lessorby-lesson

NB &2 dNDSa 6 Al

unsure of something in
the lesson and you want
to spend more time on it
at home)

Assessment resources
Past paper questions,
mark schemes and
exemplar essays
Additional reading
suggestions

Revision guides, resource
and tools.

1 Individual support
Your teacher is always available outside lesson time to give you support with any aspects of the
course you are finding difficult. You must make an appointment to see them and they will always
be willing to help.

1 High expectations
Your teacher will always have high expectations for you to help you work towards your target

grade
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How will | be assessed and how can | meet the criteria?

A level: Paper 1, Paper 2, Paper 3, Coursework

AS: Paper 1 and Paper 2

Paper 1 Paper 2 Paper 3 Coursework

30% A level 20% A level 30% A level 20% A level

60% AS 40% AS

External External External Internal assessment
examination examination examination

Breadth study with
interpretations

Depth study

Themes in breadth
with aspects in
depth

Independently
researched enquiry

Assessment
Objectives 1 and 3

Assessment
Objectives 1 and 2

Assessment
Objectixes 1and2

Assessment
Objectives 1 and 3

7¥
—_—

AO1 Demonstrate, organise and communicate knowledge and understanding to
50-60% | analyse and evaluate the key features related to the periods studied,
making substantiated judgements and exploring concepts, as relevant, of
cause, consequence, change, continuity, similarity, difference and
significance

AO2 Analyse and evaluate appropriate source material, primary and/or
20-30% | contemporary to the period, within its historical context

AO3 Analyse and evaluate, in relation to the historical context, different ways
20-30% | in which aspects of the past have been interpreted

The examination last® hours 15 minutegnd is marked out d80. Students answethree
guestions one from Section A, one from Section B and one from Section C.

Section Acomprises one compulsory question that assesses the ability to analyse and
evaluate source material that is primary and/or contemporary to the period (AO2) and
targets content specified in thiey topicsvithin the Aspects in deptfor the relevant
option. Questions will be based onpaimary / contemporarysourcethat is approximately
350 words long, anglouwill be required to analyse and evaluate it in relation to two
related enquiriesYour answer must consider:

9 The origin and nature of the source

1 Inferences and points of information from the source

1 Knowledgeof the historical context to support and develop inferences, and to assess

the value of the source.

Section Bcomprises a choice of two essay questions that assess understanding of the period
in depth (AO1) and target content specifiediay topicsvithin the Aspects in deptfor the
relevant option. Questions may cross tley topicsAny AO1 concepts may be targeted (i.e.
causation, consequence, change, continuity, similarity, difference, significance).

Section Gomprises a choice of two essay questions that assess understanding of the period
in breadth (AO1) and target content specifiedlimemeswithin the Aspects in breadtfor
the relevant option. Questions may cross fhieemesQuestions will targethangeover
periods of at least 100 years, focusing on:
1 the process of change (factors bringing it about)
1 the extent of change; or
9 the impact of change; or
1 patterns of change (turning points).
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Section AMark SchemgAO2)

Target:AO2:Analyse and evaluate appropriate source material, primary and/or contemporary to the
period, within its historical context.

Each level descriptor ha3strands:
1 Analysis okource material
1 Deployment of knowledgef the historical context
1 Evaluating the material ancaching a judgement

Level

Mark

Descriptor

1-3

il

1
f

Demonstrates surface level comprehension of the source mateiithbut analysis, selecting some
material relevant to the question, bum the form of direct quotations or paraphrases.

Some relevant contextual knowledge is included, with limited linkaghdsource material.
Evaluation of the source material is assertive with little or no supposindence. Concepts of
reliability orutility may be addressed, but byaking stereotypical judgements.

4-7

Demonstrates some understanding and attempts analysis of the sonaterial by selecting and
summarising information and makinomdeveloped inferences relevant to the question.
Contextual knowledge is added to information from the source matésiakpand, confirm or
challenge matters of detail.

Evaluation of the source material is related to the specified enquiryalitht limited support for
judgement. Concepts of reliability or utility aaeldressed mainly by noting aspects of source
provenance angudgements may be based on questionable assumptions.

8-12

Demonstrates understanding of the source material and shows soma#/sis by selecting key points
relevant to the question, explainingeir meaning and selecting material to support valid inference
Deploys knowledge of the historical context to explain or suppdérences as well as to expand,
confirm or challenge matters of detalil.

Evaluation of the sourcenaterial is related to the specified enquiry aegplanation of utility takes
into account relevant considerations suchregure or purpose of the source material or the positior
of the author.Judgements are based on valid criteria but with limited justification

1316

Analyses the source material, interrogating the evidence to ma&esoned inferences and to show a
range of ways the material can lbised, for example by distinguishing between information and clg
or opinion, although treatment of the two enquiries may be uneven.

Deploys knowledge of the historical context to illuminate and/or distlisdimitations of what can beg
gained from the content of the souraeaterial, displaying some understanding of the need to
interpret sourcematerial in the context of the values and concerns of the society fsdnich it is
drawn.

Evaluation of the source material uses valid criteria which are justfiedapplied, although some of
the evaluation may be weakblubstantiated. Evaluation takes into account the weight the evidencg
will bear as part of coming to a judgement.

17-20

Interrogates the evidence of the source in relation to both enquiries withfidence and
discrimination, making reasoned inferences and showimgnge of ways thenaterial can be used, fo
example by distinguishingetween nformation and claim or opinion.

Deploys knowledge of the historical context to illuminate and/or distlisdimitations of what can beg
gained from the content of the souraeaterial,displaying secure understanding of the need to
interpret source material in the context of the values and concerns of the solt@ty which it is
drawn.

Evaluation of the source material uses valid criteria which are justfiedfully applied. Evaluation
takes into account the weight the evidene&ll bear as part of coming to a judgement and, where
appropriate,distinguishes between the degree of certainty with which aspectsaaritbe used as the
basis for claims.
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SectionA (AO2) Level Briteria explained

5 | 17-20 | 1 Interrogates the evidence of the source in relation to both enquiries with confide
and discrimination, making reasoned inferences and showing a range of ways tf
material can be used, for example by distinguishing between information and cla
or opinian.

1 Deploys knowledge of the historical context to illuminate and/or discuss the
limitations of what can be gained from the content of the source material, display
secure understanding of the need to interpret source material in the context of tH
values ad concerns of the society from which it is drawn.

1 Evaluation of the source material uses valid criteria which are justified and fully
applied. Evaluation takes into account the weight the evidence will bear as part
coming to a judgement and, where appropriate, distinguishes between the degré
certainty with which aspects of it can be used as the basis for claims.

1. Analysis of source material

{Have younterrogatedthe material, rather than simply repeated /-gescribed it?
fHave you showhow it can be used?

fHave you distinguished between information and opinion?

2. Deployment of knowledge of the historical context
fHave yowselectedanddeployedknowledge withaccuracy
{Have you selected and deployeslevantand specificfactual knowledge?
{Have yowsedthis knowledge to illuminate or discuss the limitations of the coniarthe
source material?
fHave you shown why it is necessary to place a source withamsttsrical context? Is your
understanding of this importance secure in your answer?

3. Evaluating the material and reaching a judgement
1 Have you considered the weight of evidencedaching your judgement?
9 Have you considered the degree of certainty on which claims can be made?
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How to structure responses in Section A

As with any source question, you need to consideNTENT and NATURE/ ORIGIN/ PURPOSE
ensuring you make inferences throughout and confirming, expanding, or challenging the sources
using your own knowledge. You must useted

5 minutes planning:

1) Identify the enquiries in the question

2) Annotate the source Annotate byidentifying quotes, making inferences and adding brief own
knowledge to either confirm details in the source, expand upon details in the source or
challenge the details in the source.

3) Plan your structure

Intro:

9 Briefly outline the context/debate/issues in the investigation in the Q.
f hdzif AyS G(G(KS a2d2NDOSQa @AS¢g 2y (KS (g2 Syl dzhi NX
1 Make it clear what your overall judgement is and explain this.

wWhat are the two enquiries in the question?

wSupported inferencdor enquiry 1 Whatdoes the source suggest about
enquiry 1?

wAccuracy for enquiry 1in what ways does the sources fit with your knowledge
(precise examples, relevant to the issue in question)

~
wCompleteness for enquiry In what ways are the sources limited for studying
the issue in question (important knowledge they omit)
J
N
wObjectivity for enquiry 1:How do the authors' backgrounds/aims/date of
creation affect the value of the sources
J
A
wRepeat the above for enquiry:ZStA-GO
J

wSummarise for both enquiry points
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Main body paragraphs:

supports their view

T

1 |Interms of | Accurate For Indeed So

2 | Interms of | Not comprehensive Omission Indeed So

3 | However Because Intended Portrayal Useful for

Component Stem

Accuracy LY GSNXY&a 2F |y SYl[dZANE Ayiz2Xoo
LG A& | OOdaNY S G2 &adza3asSad GKI G
{2 GKS &a2d2NOS A& @I dz 6t S (ohin/lighti
of)

Comprehensivenes LYy G SN¥Ya 2F |y SyIldZANE Ayd2z2XXZ
fAYAGSR 0@ AlG&a 2YAaarzy 2FXo
LYRSSRX®®
{2 GKAa YSIya (KFd GKS a2 dz2NDS

Objectivity Ly GSN¥Y&a 2F Iy SyldANE Ayid2XX:
dzaSFdzZA G2 'y KAal2NRARlFYy RdzS Al
¢KS LJzN1J2asS 2F GKS &a2d2NDS g1 &
{2 GKAa 3IAGSa GKS a2dz2NOS 3ANBI

Conclusion

1 Use clear criteria (accuracy) to assess how stronglgvidgence the source uses

Judge what it is useful for (e.g. showing fact or personal opinion, in depth or overall

impression, public mood or official view, to challenge or support accepted views etc.)

l

Key words to use:

Objective

Subjective

Balanced

Propaganda

Romanticising

Representation

Accurate

Comprehensive

Omit

Validity

Supported inference

Selective

Impartial

How useful is the source as a whole? Would sources contradict/corroborate?

1.

2.

of

3.
1

T

fHave younterrogatedthe material, rather than simply repeated /+e
described it?

fHave you showhow it can be used?

fHave you distinguished between information and opinion?

fHave yowselectedand deployedknowledge withaccuracy

fHave you selected and deployeglevantand specificfactual
knowledge?

fHave yowsedthis knowledge to illuminate or discuss the limitations

fHave you shown why it is necessary to place a source within its
historical context? Is your understanding of this secure?

Analysis of sourceaterial

Deployment of knowledge of the historical context

the content in the source material?

Evaluating the material and reaching a judgement
Have you considered the weight of evidence in reaching Y
judgement?
Have you considered the degree of certainty on which claims cal
made?
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STEP 1: Enquiry

Enquiry 1

Enquiry 2

STEP 2: Supported
inferencesabout the
message

STEP 3: ACCURACY
In what ways does the
sources fit with your
knowledge (precise
examples, relevant to
the issue imuestion)

STEP ACOMPLETE?
In what ways are the
sourcedimited for
studying the issue in
question (important
knowledge theyomit)

STEP 5: Objectivity
How do the authors'
backgrounds/aims/date
of creation affect the
value of the sources
NATURE

ORIGIN

PURPOSE
(evaluate)
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What does aSection Alevel 5 response look like

Assess the value of the source for revealing the importance of Egypt to Britain in the
late 19th century and the immediate reasons why intervention was thought to be
appropriate in 1882. Explain your answer, using the source, the information given
about its origin and your own knowledge about the historical context. (June 2017)

Chosen question number:  Question1 X Question2 [l
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Examiner comment:

A very effective answer which is rooted in the source and identifies a range of key points for both
enquiries and deploys knowledge ittustrate points and to highlight issues, e.g. with regard to
international relations, which are not cited in the source. There is very good use of the attribution,
the source itself and specific knowledge for evaluation. An impressive answer which lreggts.

The first paragraph is an excellent example of the benefits of rooting the response in a close
analysis of the source. The interrogation of the source is very effective throughout.
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Assess the value of the source for revealing the causes of the Indian rebellion of 1857 and the
nature of the British response to it?

Source 1 is useful in identifying some of the reasons for the Indian rebellion of 1857 as well as
showing the British response. The source gives an accurate portrayal of the causes for the
rebellion; however the objectivity of the source does lead to dertauses being omitted. In

terms of showing the British response the source is useful as it accurately shows the how the
British felt towards the mutiny, although again the objectivity does hinder the sources' ability to
show the full viewOverall, the ®urce provides accurate examples of causes of the rebellion
and the British response to it, however it does not provide a comprehensive view as major
details are missed out due to its objectivity.

In terms of the causes of the rebellion source 1 is of the view that it was the insensitivity and

disregard for native beliefs that was the main cause for the rebellion. The source mentions that
WGKS yIGA@GS NI RAGAZ2Yya KIra@téas gngiént tradiiény sudhast LIS O S F
Thagiandsatiwere banned by 1848 which outraged the native populati®his did cause

widespread unrest as it was viewed as an attack on their traditiomsilst many of these

practices were slowly dying out across mdiwas the principle of Britain slowly destroying

LYRALFY Odz GdzNB GKFG Fy3ISNBR GKS LIS2L) S ¢KS a?2
2F 0KS R2O0NAYS 27F 1 1LJASQ adz33SadAay3a GKFG AG ¢
cause for thaebellion.This is accurate as the doctrine of laps®k power away from the

Indian people as it meant they had to have a male heir in order to keep their land otherwise it

would be taken from them and given to the BritisiThe abuse of this law fuelled tension and

anger as the Indian people now had less and less land and therefore power. The source then

32838 2y (21 $ABfidaA KA F2POBEWINASEQ a y2G0KSNI NBI
it was the Evangelitafault for the rebellion by trying to push their religion onto the Indian

people whowere majority Hindu and MuslinThis is accurate as the 1813 Charter Act allowed
missionaries to have increasing powers in Indian and caused an influx of missionaries into the

country. They promoted the teaching of English in school and bible studies which taught

students that Christianity was superior to Hinduism. The missionaries arguably were the

foundation of religious tensions as they had zero tolerance for the Indian religichwenre

focused on destroying their culture to convert them to Christyaniastly the source mentions

0KS WofdzyRSNJIa GKIG O2yOSNYyAy3a GKS K23a FFdQ
could have contained pig and cow fat was enough to spark a rebelliosis accurate as for

many the cartridges were the catalyst for the rebellion as it infuriated everyone and gave a

united cause for rebellion.

However, the source is not entirely complete as it fails to emphasise the British responsibility

in the causes for rebellionMany of the causes listed shifts the blame onto the missionaries and
the abuse of power by individuals and not the government as a whole. For example, the
treatment of the sepoys by the British was a leading factor in the cause of the rebellion. The
British tried to pay the sepoys less for the same work claiming that they were no longer working
abroad but on British soil as Britairganded their territory, angering them as they were doing
the same work for less pay. Additionally, since sepoys were usually of the highest caste and
therefore most religious the idea of working abroad terrified them. Part of their religion meant
that they could not cross seas or large bodies of water so by working overseas they would be
disobeying their religion and would therefore become an outcaste. Furthermore, when the EIC
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was in control of India missionaries were not allowed, however once the British government

took full control missionaries were allowed in therefore demonstrating how the British were the
underlying cause of the religious tensions. The British also inegtfer other social structures in

India such as tax collection which meant aside from religion the British were destroying their

social way of life causing mass angeK S & 2 dzZNDOS R2Say Qi LINRPJARS | O;
reasons it listed alone does notx@lain how the rebellion became so widespread, however

once combined with the other reasons for anger there becomes a common factor being the

British government.

The source is also useful in showing the British response to the rebellion as it gives an

accurate view of how the British felt about the rebellioThe source describes the events as

Wol NBFNRdza | OdaQx WYlFaal ONBRQ yR Wg2YSy | yR (
imagery suggests the source is trying to justify the British response by making it seem like the

Indians were mercilessmaers. ¢ KA & Aa | OOdz2NI S Fa GKS . NRAOGAAK
savage revolt by the sepoys alone afelt they should be punished accordinglydditionally,
0KS a2dz2NOS RSLIAOGA GKIFIGO @A2ftSyd NBLISNDdz & A
F2NJ GKS 2dziN} 3Sa gAftt 06S GlFdAKG Iy AYLINBaa
strapping the sepoys and other involved to cannand shooting them in order to have double

RSIFIGK 41a Iy OOSLIiIofS NBaLRyaSo ¢KS &2dz2NDOS v
f20f GNIRAGA2YAEAQ &adz33SadAy3da 0KI @liodaémakd NB § NE
ddzNB A G R2Saynsis aduratdlalStye 1858 proclgheation was all about

toleration of the Indian culture showing that they did actually try to make changes.

y
%)

2y a
A@DS

Again the source is not comprehensive in terms of the British response to the rebellion due to

its objectivity. For example, this source is from a newspaper therefore is very sensationalised.

Whilst the missionaries did play a large part for the cause of the rebellion the fact that the

source is aimed at the British public means it would likely want to omit thistBmvolvement

in the cause in order to shift the blame away from the British. The same can be said about the

purpose of this articletisusS Fdzf G K2dzaK a AG akKz2ga K2g GKS . N
portrayed.{ Ay OS AdQa &adzllll2aSR (2 NIRAOIFIf GKS &2dz2NDOS
G2t SN S LYRALY OdzZf G§dzZNBE K2gS@OSNE AdG Aa adatft
place too much blame and responsibility onto the British governmemtthermore, the source

being written in 1857 is useful as it was at the start of the rebellion, before the atrocities

happened.This explains why the source seems to be downptaythe British reaction as the

actual reaction was far more dehumanisirggich as forcing Hindus to eat beef and Muslims to

eat pork.However, this useful as it shows the British rational behind the punishments and

K2g GKS& RSSYSR Al G2 0SS WIy AYLINBaaAaAgS fSaazy
In conclusion, source 1very usefulin revealing the causes of the rebellion and the Briths

response driving it as it providescurateexamples of bothlt provides useful insighinto the
Britishperspectiveon the rebellion and how it wgsortrayed the the public back in Britain.

Whilst it does give dimited range of cause$or the rebellion this isisefulin showing how the

British wanted the rebellion to bperceived Furthermore it being written at the start of the

rebellion shows the Britishth@iK & LINP OS&daa Ay RSOARAY3I | WTI AND
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SectionB andCMark SchemgAO1)

Target:AO1: Demonstrate, organise and communicate knowledge and understanding to analyse and evaluate
the key features related to the periods studied, making substantiated judgements and exploring concepts, as
relevant, of cause, consequence, change, continsityjlarity, difference and significance.

Eachlevel descriptor has 4 strands:
1 Exploration and analysis of key issues
1 Deployment of accurate and relevant information (knowledge)
1 Reaching a judgement overall
1 Organisation and Communication

Level Mark Descriptor

1 1-3 1 Simple or generalisestatements are made about the topic.

1 Some accurate and relevant knowledge is included, but it lacks range and depth and does
directly address the question.

I The overall judgement is missing or asserted.

1 There s little, if any, evidence aftempts to structure the answer, and the answer overall lach
coherence and precision.

2 4-7 1 There is limited analysis of some key features of the period relevant to the question, but
descriptive passages are included that are not clearly shown to relate to the focus of the
question.

1 Mostly accurate and relevant knowledge is included, but lacks range or depth and has only,
implicit links to the demands and conceptual focus of the question.

1 Anoverall judgement is given but with limited substantiation and the criteria for judgement
left implicit.

1 The answer shows some attempts at organisation, but most of the answer is lacking in
coherence, clarity and precision.

3 8-12 I There is some analysis of, and attempt to explain links betweernrelbgant key features of the
period and the question, although descriptive passages may be included.

1 Mostly accurate and relevant knowledge is included to demonstrate some understanding of
demands and conceptual focus of the question, but material lacks range or depth.

I Attempts are made to establish criteria for judgement and to relate the overall judgement tg
them, although with weak substantiation.

1 The answer shows some organisation. The general trend of the argument is clear, but partg
lack logic, coherence and precision.

4 1316 1 Key issues relevant to the question are explored by an analysis of the relationships betweeg
features of the period, although treatment of issues may be uneven.

91 Sufficient knowledge is deployed to demonstrate understanding of the demands and conce
focus of the question and to meet most of its demands.

9 Valid criteria by which the question can be judged are established and applied in the proce
coming to a judgement. Although some of the evaluations may be only partly substantiated
overall judgement is supported.

1 The answer is generally well organised. The argument is logical and is communicated with
although in a few places it may lack coherence and precision

5 17-20 1 Key issues relevant to the question are explored by a sustained analysis of the relationship
between key features of the period.

1 Sufficient knowledge is deployed to demonstrate understanding of the demands and conce
focus of the question, and to respond fully to dsmands.

9 Valid criteria by which the question can be judged are established and applied and their rel
significance evaluated in the process of reaching and substantiating the overall judgement.

1 The answer is well organised. The argument is logical and coherent throughout and is

communicated with clarity and precision.
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Section B and (AO1) Level 5 criteria explained

p |MTH N

T YS& ArAaadziz KNEBSSHHap& (A2 dza B A §ERE RN
NEf I 0 ARSBkBESd TSI GdNBa 2F (GKS LISNA F
1 {dZFFAOASYEA ] BB SRIB drn2R RNEEYIRIFya iKY i
FYR O2y OSLIidzZ t T2 O0dMbE 2I1H2 VifkeSTAditdESSRISAY
T £ f A R 6CBNRGIKIANGK (1 KS 2lidzRIBRA & I 6 D K IR IKISIRA

Ao

FYR HBREA MR OS SN I yorVEIASTK & OBRE OKA 32 F

& dzo & uI\/u)\Iu)\\/H iKS 208N} ff 2dzR3ISYS
T ¢KS | yasENBABA 8RR | NEREWPRE K5 &K NB dz3
FYR Ada O2YY@F A QRiEER I RIKINSEOAAAZ2Y

1. Exploration and analysis of key issue€onceptual focus (the shape of

your essay)
fHave yowanalysedhe key features othe period (specified or suggested) in relation to the

focus of the guestion consistentiiiroughout the essay?

{Have you addressed a rangerefevantfactors?
f/Are you sticking to th&pic focus i.e. are your points relevant and valid? Are goumsistent?
1lIs your understanding of the topiwlistic i.e. have you madinks?

2. Deployment of accurate and relevant information (knowledgeDetail
fHave youwselectedanddeployedknowledge withaccuracy
fHave you selected and deployeslevantknowledge?
fls the knowledge you have selected and deployedepth?
fHave you selected and deployedamgeof points and detail? (i.e. more than one factor/eve
and selected from across the chronology demanded by the question?

3. Reaching a judgement overalDudgement (established and

evaluated)
1 Have you thoroughlgubstantiatedyour evaluation and madejadgementbased

on consistently and thoroughly appliedalid O NA& {§ Sidhdad: Q

E R

Factors (causes, consequences, etc.) that vgeperficial vs deepnd underlying?
Shortterm vs long term vs triggéactors?

1 Factors that hadvide vs narrowmpact / significance/effect?

4. Organisation and Communicatiofrormed tofit and support an argument
flls your argumentlearly organisedddressing one factor / point per paragraph?
flIs your argument logicallprganisedto support your argumen?
1lIs your argumentoherent? (i.e. Have you full explained your argument in thetroduction
then consistently appliedand referred to in each paragraph)?
fHave youcommunicatedyour argumentpreciselyand with clarity using specific language
and key words?
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What are the top tips forSUCCES$ Section B and C (AOP)

1. RESPOND TO THE PRECISE WORDING OF THE QUESTION
In order to help you understand what the question is asking you to do, the first thing you should do is read the
guestion and look for these 3 foci:
1 Topic focugthe topic of the question)
f Conceptual focugthe 2" order historical concept of the question)
1 Chronological focugthe time period of the question)
1 Adjectival/adverbial qualifier:these arespecific words in the question and they expect you to respond to
FYR OKIFffSyaSed AdSd A ForasKsbeuwWdzdslyy Rl KS y @2 RRRFT @ (yNIE 8 2 NJY
0 NI (G KSNJ { K hddres¥thedredisazida@ing of this word in your introduction, challenge it based
on what you know and come up with a better word instead that fits your judgement.

2. PLANYOUR JUDGEMENT CAREFULLY AND STATE THIS IN YOUR INTRODUCTION
2NAGAY3 Yy AYOUONRRAzOUGAZ2Y &aK2dzZ R 0S GKS I1!'w59{¢ LI NI 27
properly or hae regurgitated a previous essagyou should always:

1. Address thequestion, including any specific language used.

2. State the3-4 factorsyou will address

3. State and explain your judgement of most important precisely and explicith2isehtences.

od {¢!'¢9 ,h}w W£!'[ L5 /wLe¢COwWL!Q 9-t[L/L¢[, Lb ,h}w Lbd¢
9 Valid criteria= How have you made your decision? Valid criteria consider the relative importance of
factors and the weight applied to these in reaching a judgement.
1 You must be specific in your language when explaining how you have weighed up the relative importance
of factors (e.g. underpinning cause, trigger, fatal combination etc). For example:
WL OK2a$S GKAA LIANI 2F (GNRdzaSNBE® LG ¢la GKS o0SaitioQ
= Level 2 A judgement given, with justification asserted.
WL OK2a$S GKA& LIANI 2F (GNRdzASNB 0SOldzaS Ad adaiSR YS ¢
= Level 3 A judgement with some justification, but without the evidence of valid criteria being applied.
WL OK2aS GKAA LIANI 2F (GNRPdzASNB 0SOIFdzaSs | fiK2dzaK 23GKSE
details], this pair was the best combination of a good fit round the waist and the right length at a price of
GKAOK L O2dz R I FF2NR®Q
= Level 4 and 5Exemplifies the use of criteria for overall judgement and with justification.
91 The selection of the criteria used will be dependent upon the nature of the question being asked. For
SEFYLI SE | WYILAYy O0O2y&aSljdsSy0dSQ Tl OG2N) ljdzSadazy ¢2dz R
AYLERNIIFYyOS 2F S¥T7TS0iionmouldngéta discussion d gfiterfa xe@iedt@imact.lj dzS &

4. EVIDENCE NEEDS TO BE DETAILED, SPECIFIC AND EOVERAMNEBEBF THE QUESTION.
If you asked about 18680, for example, you should aim to include examples from across the period, rather
than just 186575.

5. EXPLAIN THE IMPACT AND RESULTS OF YOUR EXAIOMESID WHY?
LG Aa y20i Sy2dzaK {probkerhsdorrabé frelStiNdBB TR NBe A @zA R2 Y Q& franR& | h2 |
whom, for whom,when, how,why, in what form, what was being challenged preci@élygood way to do this

is to think about the sequence of events that followed as ares@itKk A & f SR G2 Xodd 1 a | NBadzZ

6. REFER BAJK YOUR JUDGEMENT AND THE QUESTIQNKBETWEEN YOUR FACTORS (PHELS.
amust for Level 3@ grade). E9. 2 6 SOSNE GKS FIFOG2N 2FXdg2dzf R y2i KI @S
F2 NI Xipkb2 dzii G KIBX XX OR 2N 2 XD 0SSy FT2NXo

7. STRUCTURE YOUR ANSWEFORDING TO THE QUESTIONCIS¢REBelow!!

1 Cause, Consequence or significance = compare the importance of 4 factors and give a most important that
links the other 3 / by weighing up.

1 Change and continuity OR similarity and difference = comyihen 4 factors (=8 minPEEL)S0 support
your balanced judgement
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2 K G FNB W+ f AH

On the markschemes for all the new Edexcel&vel papers, there is a requirement to .
establish and use criterian your judgements. This just means showing the examiner h¢ 7o
you canmeasurethe extent of something.

But this is not hard to deit simply meandeing clear about the reasofsr the judgements
youmakell SNBE | NBE &2YS (K2dZAKGA F2NI K2g &2dz OFy

Change/Continuity, Significance, and Similarity/Difference critefia judge the extent)

* Amount of people affected consider social class, geographical spread, age and gender
* Length of change or impactshort or long term?

* Deep difference or lots of progress compared to previous situagieg: in attitudes or
policies

* Speed or pace happened quickly or slowly over time?

* Effectivenesg accepted or resisted?

* Level of threat to the status quo

Consequence criteriéo judge themost significant consequence) _‘
* Speed or pace effects happened quickly or slowly over time?

* Effectivenesg accepted or resisted? Achieved aims?

* Coherence/consistency stayed the same or adapted?

* Lead to or connected to other effects

Causation criterigto judge the most significant cause)

* Connections to other causes

* Presence in a range of factors

* Level of threat to the status quo

* Triggerg present for a short time, but without it the event or change may not have
happened when it did

* Underlyingg present for a long time and created the conditions for an event or change to
happen

The criteria you use witlepend on the conceptual focakthe questions and the topic focus
52y Qi 2 &espdadund Jicriteridfor any one question

For some questions, yaould structure your answearround the criteria A

In reaching a judgement, you should also evaluateréhative significanceof -
criteria¢ for example in judging the extent of change you might conclude that

something which affects all social classes is more significant than somethin
that lasts a long time (or vice \sH)
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Planning grids should be completed ferveryessay

Change and continuitghange and continuity

Decode the question: write down the g, underlining the following:

1  Topic focugthe topic of the question)

i Conceptual focugthe 2nd order historical concept of the question)

1 Chronological focugthe time period of the question)

1 Adjectival/adverbial qualifierthese ared LISOAFAO 62NR& Ay (KS |jdzSadArzy FyR (KSe SELISOG & prdskamutNRIZ/ B2 YIS vl 2 FFS yD kEmbia g
WT S| {jatiidSsitlee precise meaning of this word in your introduction, challenge it based on what you know and come up withwleitestead that fits your judgement.

Intro (this 1. Address the question, including any specific 2.  State the 34 factorsyou will address 3.  State and explain your judgement of most
should be the language used. important precisely and explicitly in-2
hardest part of sentences. Usealid criteriato show relative
the essay) importance of factors.

Body of the essay 8 peels

bl Evidence needs to be detailed, specific and cover thk rangeof the question.
1 Explain the impact and results of your examplesiow andwhy?L & Aa y2G Sy2daAK (2 ale WiEKSNBET2NE KA afrorh 8hem, ioPwhddiNhen BW; why, inAavNat K g
form, what was being challenggulecisely? A good way to do this is to think about the sequence of events that followed as afesuk & f SR (2 Xdd ! & | NB&adA (X
1  Link backo your judgement and the question aridk between your factors (peel). This is a must for level-8 ¢giade). E.gl 2 6 SOSNE G KS FIF OG2NI 2FXDg2dzA Ry 2 Withéut tigeS
TIOG2NIARX B y2i 0SSy FT2NXD
Factor 1 Change / For / Positive / Similarity PEEL Continuity / Against / Negative / Difference PEEL Vocabulary to show extent of change / difference
positive / agreement
Factor 2 Change / For / Positive / Similarity PEEL Continuity / Against / Negative / Difference PEEL Vocabulary to show extent of change / difference
positive / agreement
Factor 3 Change / For / Positive / Similarity PEEL Continuity / Against / Negative / Difference PEEL Vocabulary to show extent of change / difference
positive / agreement
Factor 4 (if Change / For / Positive / Similarity PEEL Continuity / Against / Negative / Difference PEEL Vocabulary to show extent of change / difference
time) positive / agreement
Conclusion 1. State and explain your judgement of most important precisely and explicith2isehtences.
2. Use valid criteria = how have you made your decision? Use valid criteria to show the relative importance of factore &.ghpage, range of change in affecting the population, degree of impact ef
3. Show links between as many factors as you can.
4.  Use the language of extent.
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Factor Qs: Causation
Decode the question: write down the g, underlining the following:
1  Topic focugthe topic of the question)
1 Conceptual focugthe 24 order historical concept of the question)
1 Chronological focugthe time period of the question)
1  Adjectival/adverbial qualifierthese ared LISOA FA O 62NR& Ay G(KS ljdzSadArzy FyR (KSe SELISOG & prdska®uNRIZ/ 1R WIS yila 2 FFFS 1y i
KFy Wi &idréssimeredseé meaning of this word in your introduction, challenge it based on what you know and come up withalabttestead that fits your judgement.

Intro (this 1. Address the question, including any specific language used. | 2.  State the 24 factorsyou will address 3.  State and explain your judgement of most important
should be precisely and explicitly in-2 sentences. Usealid criteria
the hardest to show relative importance of factors.

part of the

essay)

Body of the essay 4 peels

Evidence needs to be detailed, specific and cover fhk rangeof the question.

Explain the impact and results of your examplebowandwhy?L i A& y2i Sy2dzaK (2 al& WIiKSNBT2NB KA afrorhshem, iowhadiN®hen W, why fin2
what form, what was being challengedecisely? A good way to do this is to think about the sequence of events that followed as g fesuk & f SR (2Xdd ! & | NBadzZ G X

1 Link backo your judgement and the question aridk between your factors (peel). This is a must for level-8 gdade). E.gl 2 6 SOSNE G KS FIF OG2N) 2FXdg2dA R y2i A
2 A0 K2dzli G KIBX I0F FRO (AAINI y2HIX @® SSy T2 NX d

f
1

Factor 1 PEEL Relative importance (use VALID CRITERIA vocab)
Factor 2 PEEL Relative importance (use VALID CRITERIA vocab)
Factor 3 PEEL Relative importance (use VALID CRITERIA vocab)
Factor 4 (if PEEL Relative importance (use VALID CRITERIA vocab)
time)
Conclusion | 1.  State and explain your judgement of most important precisely and explicith2isehtences.

2. Use valid criteria = how have you made your decision? Use valid criteria to show the relative importance of factorseE.gf iegact, range of impact across population, tangible change, a

product of another cause, exacerbates etc.
3. Show links between as many factors as you can.
4.  Use the language of extent.




What does aSection Bevel 5 response look like

To what extent were the rebellions in Upper and Lower Canada in the years 18371

38 motivated by common causes? (June 2017)
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To what extent were the rebellions in Upper and Lower Canada in the years 1837-38 motivated by common

causes? [20]

It can be argued that there is commonality between the causes of the 1837-38 Upper and Lower Canada
rebellions&jlf provinces objected to the broken political system )ét garnered no represen th{l/;ﬂd
resented the governors who prioritised London over the people Bbth also had Ifiad_ers waj became radicalised
by American revolution ideas. However, Upper and Lower Canada were not identical betause Lower Canada
had seva;lmgs due to Britain not respecting the French-Canadian identity- y{was exacerbated by
greater socio-economic problems gompared to Upper Canada and fuelled higher dlscontenvt,,/D/esptte this
Upper and Lower Canada’s causes for rebellion were s;mliar due to the same issue of an unrepresentative
political system that triggered outrage. V/ \.n T

AL e e oxY ek .

Firstly,’\causes of rebellion in Upper and Lower Canada were similar because in both areas the political syste
favoured the elite minority inthe Executive Council without allowing input from the elected assembly./'rl

) Oligarchical groups like the Family Compaw Chateau Cliqu.?/blﬁcked any laws that didn’t benefit them; the

\ Family Compact prioritised land ownershi;rfo the minority Anglicap Church in the 1820s Me Chateau:
Clique attacked the Patrioté Party who threatened hegemonyﬂsed joint frustration led to Baldwin’s

" calls for responsible self-government in Upper Canada and Lower Canada’s radicalisation as theé/p‘(ﬁ?t feel
listened to in the unbalanced systéhTfhaTtTiagv oth areas. Fuﬂhermm quashed by x[

Britain’s inability to find adequate solutions. example, the Canada Committee attempted to cater for both

provinces with t his only aggravated people as taxation wasn’t the true issue. /
ausing both parties to feel ignored However, causes o‘fAr}beIIion differ

—

Representation wasn't acknowled

because Lower Canada felt especially persecuted with their cultural identity being threatened, As the French
language wasn’t the language of government, Lower Canada were more politically polarised compared to,
Uppe%da as they had less influence- the re;ectlon of the Civil List |mp||es heightened frustration with

. Britai erall, Upper and Lower Canada had si because the political svstem wa
identically unmanageable aP(enrepresentatwe despite greater grievances affecting Lower Canada.
v

Secondly, the specific actions of go_vernors used common reasons for rebellion as both Upper and Lower
Canada encountered resistance from governors who prioritised London over the peopl fvernor Head \
incited lndlgnatloyé’m both areas with the 1836 election by aiming to conserve the corrupt Family Compact
and banning any meaningful reform. Lnld/per Canada Head viciously campaigned against the Reformer Party -
and passed laws preventing members of the legislative assembly from being an Executive Council membe ol
This caused mass uproar as Reformers couldn’t influence government,,n{anlfestmg a need for rebellion as

*~there was no diplomatic optﬁrllv?//&/:mllariy, in Lower Canada Head caused outrage in JaW by

reading Gosford’s inquiry to Uppér Canada which revealed no plan for constitutional refor h areas were
adversely affeeted by Head's inconsiderate leadershipavhich actively worsened relations between Britain and
Canada. ever, the rebellion causes differ as Lower Canada felt extremely antagonised by Governor

Gosford compared to Upper Canada who didn’t have the extra barrier of attacked French-Canadian identity. I//
Gosford rejected the Patriotés 92 Resolutions afid |nstalléd milltary control in the province Mas Upper
Canada had looser restnctaor}%er and Lower Canada’s reasons were largely mmlim;/dda to unyielding

nature of the governors pr entlng chan Xt

{ML fmn decl Lo /‘B/‘,('Z" b corae

Finally, the Upper and Lower Cana ebe ons were both ignited by radicalised | ho were stirred up
resistance in response o poor conditions and a dysfunctional political system, {pper Canada championegthe
politician Mackenzigwho felt oppressed due to harassment of his newspaper by the Family Compac

response to apathy from Britain in managing unrest, Mackenzie wrote a Declaratioﬂgﬁgﬁgnﬁnﬁf@g/
—.-.__,__o—"_'_-—___-

December 1837 mimicking the Enlightepment propaganda o:;nya, ready for an independent Canadian

Republic involving elected councils Arparallel, Lower Canada rgHied Papineau as leader of the Patriotés,
whose hard-line stance and actions were similar to Mackenti€. For example, th _9992 Resolutions closely
resembled the Upper Canada Resolution iw'demanding change and responsible self-governmepnt. This suggests
that both colonies had similar breaking points, with'rebel leaders that capitalised on the fraught situ 9?
H‘oweveVe causes d|vﬂn’fﬁfﬁ?ﬁﬁ€éﬁte vigw of Baldwin in Upper Canada spawnlngsle)si}upport for

rebellio‘ Papineau on the other hand had cultural injustice fuelling the more united revolt. THe Patriotés were
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led to boycott trade and refuse to pay oﬁicialy{wrt sn’t driven by the oppression of French—fan_d‘dian
identity in Upper Canada and thus was more passivedMevertheless, the Upper and Lower Canada rebellion
iticised leaders who_spurred

causes were still largely common due to both havin ppposition parties with pol
the bitterness of an unworkable governance.
\_‘_____A_______‘_—_'__'__—-

In conclusion, the rebellions in Upper and Lower Canada had Ia_r_gglyﬁsimilar causesgpite the variation of
Lower Canada’s extra grievance threatened French-Canadian identity. aerail, the .kev reason was the
fragmented politim dominated by the ruling British elite of thie/i?:ly Compag,a{d
Chateau Ciique\;za:ng this common cause resulted in uprising in both provinces. kower Canada suffered

i isoni i the two
grea_ti\ic_t_i"r!'l_is_ajionJ But that chntuated the underlying /rgésons poisoning relations between
Canadian colonies and Britain,

Canada’s eventually rebelled over Britain’s poor management ofthe . .
[
colonies and willingness to allow external forces benefit themselves6ver the people. [ A
e T

‘ 0

oLachlan Macquarie made a very positigentribution to the developmentof the State of
New South Wales, 18623, how far do you agree?

Lachlan Macquarie was one of the first, and most akethwn Australian colonial Governor,
who served his role from 1809 to 1823. In this time Lachlan made a number of decisions
that both had positive and negative impacts on the state as a whole, for betkettlers

who arrived in Australian penal colony, as well as the impact on the Aboriginal people.
Lachlan helped the colonies in a number of ways, such as creating valuable infrastructure
and creating a form of currency for the colony to use temporaliky.also helped convicts
redeem themselves back into a free citizen with free land grants. However Lachlan also had
a very bad relationship with the Aboriginal people, and was responsible for the death of
thousands of Aboriginal people. Therefore | beliévat yes Lachlan did make a number of
positive contributions, but also made very negative ones, and therefore | would argue that
Macquarie did have a number of positive impacts on the state, but to say on the whole they
were very positive is inaccurate o his treatment of Aboriginal people.

On one hand it could be argued that Macquarie had a positive impact in transforming the
penal settlement into a selustainable colony. Macquarie helped build housing for

colonists as well as a bank, a functional port and a number of other buildingtuttiar
enhanced infrastructure of the State of New South Wales. He also built a townhouse, a
hospital and the Windsor Court House. This would support the idea that Lachlan did have
positive impact in regards to infrastructure, however this also came sdthe negative

impacts. The Bigge report of 1822 examined the colony and was sent back to London, where
Al a4l dSR GKFG [FOKElFyQa FNBS fFyR 3INryGa
was wrong and immoral. However this would suggest a negatnpact on the state of New
South Wales, as it was now appealing for them to come to Australia, driving up the convict
population massively. This would therefore show that yes, Lachlan Macquarie did have
some positive impacts on the state of New Southl&abut he also was responsible for
negative impacts as well, such as a huge convict population free with land grants, thus

AaK2¢gAy3 GKFG areiay3a [FOKElFyYy al Oljdz-r NASQa A YL

simply not true.

Yet another factor to consider is the morality and order Macquarie restored from
transforming the State from a simple penal colony, to a-setftainable one. Lachlan helped
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restore order within his colonies by allowing prisoners a way to freedom, whilst reminding

them it can easily be taken away again. This helped create a form of law and for the free

settlers and convicts, following the recent Rum Rebellion of 1808. Thilslwaoggest that

Lachlan had a positive impact in regards to restoring a form of law and order. However this

did not apply to the estimated 750,0a0000,000 Aboriginal people who also called the

O2t 2y Al f &aSGifSYSyid GKSANmMKewebapaccedstd f f 25AYy 3
weapons led to conflict between emancipists, free settlers and Aboriginal people. This

would suggest that although Macquarie may have had a positive impact in regards to law

and order for settlers, this did not apply to Aboriginalple who suffered due to his

decisions.

The third influential factor to consider in regards to the question is the matter of economy.

Before Macquarie was assigned Governor of NSW, the colony did not have any form of its

own currency. This would be an issue for the colony as it did not hamarectal system, in

which it could be used for such things as trade and paying settler wages. However

Macquarie saw around this by creating his own currency, where he would make a hole in a

normal Spanish dollar to make it his own. This served as a tempfaian of currency and

helped contribute to creating some sort of financial system, which would suggest that in

regards to economy, Macquarie had a positive effect on the economy through creating a

form of currency. However it could be argued that in fédd$s was not that positive, as the

currency could never be permanent, and was simply delaying the colony from finding a fixed
F2N)Y 2F OdzZNNByOed ¢KSNB gla ftaz2 GKS TIFOG GK
currency that already existed, and this wdunot have worth outside of the colony in

regards to trade. This would therefore show that although Lachlan made headway for the

colonies economy, its impact may have not been positive, as it led to more complications

down the line.

| 26 SOSNI L ¢2dzA R | NBdzS (KIG 020K aARS K2fR gF
state of NSW was both positive and negative. He helped create much needed infrastructure

such as ports and townhouses, as well as Law and social morale, whichswggésbt that

in this regard his impact was positive. However there are also negative impacts that came
GAGK al Oljdz-r NASQ&8 D2OSNYy2NARKALD® 9EI YL Sa 2F
Aboriginal people as well as allowing conflict to take place betwAboriginals and

Emancipists. Therefore | would argue that in some ways Macquarie did have a positive

AYLI OG 2y GKS {dGFra4GS 2F b{23x odzi G2 aleé& al Old
as it suggests his Governorship came with no consequentehwhe treatment of

Aboriginal people shows it did.
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What does aSection Qevel 5 response look like

How far do you agree that the acquisition of Zanzibar and Weihaiwei had the most significant
impact in changing the pattern of [ trade inthe years 1763-15 47 (20)

There were many turning points in the pattern of trade for the British Empire between 1763-1914..~

Many historians have argued that the most significant turning points include the acquisition of

Zanzibar and Weihaiwei_,xdadoption of free trade, irficluding the repeal of protectionist polici

and the acquisition of entrepdtsin the far East. Overall, | agree that the acquisition of Zanzibar and
Weihaiwei had the most significant impact on changing the pattern of trade because, although the

adoption of free trade prioritised commercial prosperity which resulted in the acquisition of far

Eastern entrepots d atically increasing Eastern tra hese acquisitions d the most_ [ Le c/ o
dramatic change %ities in trade from commercial gain to geopolitiy%ult of growmg C alt

threats from other countries.

Some historians argue that the acquisition of Zanzibar and Weihaiwei had the most significant
impact on changing the pattern of trade/fhe British were already involved in Zanzibar from 1815
due to how the location would protect the British trade route around the Cape and Ind|q,However
during the 1880’s the Germans threatened the British by establishing the East German Trading
Company to expand their empire in East Africq,eé: in response ta this the British encouraged
William Mackinnon to set up the British East Africa Association to secure Zanzibar/This company
then agreed the 1890 treaty with the Germans who gave up the rights to Zanzibay‘ﬁ exchange for a
British island in the North Sea, even though Zanzibar cost £85, nd only had an income of
£35,00Q/Zhis shows how Britain prioritised the geopolitical va|u€6f Zanzibar as it would protect
their trade routes and limit their German rivals foothold in East Africa at the expense of making
profits. |{ addition, Russian expansion in central Asia also threatened Britain’s strategic interests as
they became the only power who threatened India by Iand‘)’éer:eant the British had to be very
cautious of the Russian expans?i)a{. So when the Russians took Port Arthur in 1895, the British
demanded another poct’qum China to oversee developments in Port Arthur,fespite already having
a commercial Chinese port in Hong Kong, resulting the lease of Weihaiwei in 1898 ‘for so long a
period as Port Arthur shall remain in the occupation of Russid’. This shows that the British were only
lnterested in Weihaiwei to protect British interests from Russia | r than using it for commercial
gain as Weihaiwei was only leased while Russia controlled Port Arthur Therefore, the acquisition of
Zanzibar and Weihaiwei had the most significant impact on the changing pattern of trade because
they marked turning points V}be‘é Britain dramatically changg/drfé‘i::g priorities from commercial gain
to geopolj ics, because Britain only too ;?trol of these areas due to the threat that expanding

empires, such as Germany and Russia, imposed on Bntam’s strategic interests in Africa and Asia,
even though they had little commercial beneﬁts

However, other historians may argue that the adoptlon of free trade and the repeal of protectionist
policies had the most significant impact on changing the patterns of trade in the British Empnre/
Previously, Britain had adopted a mercantilist polqpﬁnd used many protectionist laws which
protected their trade, such as the Navigation Ac‘tts)(hnch imposed tariffs on goods in British colonies.
But from 1776, Adam Smith argued in the Wealth of Nations that these tariffs actually limited the
effectiveness of trade by constraining merchants; so the removal of these tariffs and adopting a free
trade policy would benefit Britain rather than threaten its trade by introducing market competit'lc}n,/
increasing demand for free trade across the empire,feSpecially from middle class merchants who
could dramatically increase their roﬁg/:%, when Robert Peel was elected Prime Ministerin 1841

he looked to expand free trade’throughout the empire by abolishing over 1200 tariffs between
1842-6, including sugar duties and the Corn Laws in the 1846 Ipfportation Act. And the following

44



Paper 3, Option 35.1Britain: losing and gaining an empire, 126914

government under Lord Russell then dismantled all final protectionist policiemuding the
Navigation Acts in 1849, 40 free trade was now established across the empire,,'ﬁ'u/erefore, the
adoption of free trade had a significant impact on changing the pattern of trade because the
dismantling of protectionist poli ig}é’ked a shift from the priori i security for
improved commercial gain by/encouraging commﬁm tential
overall profit of the empire at the expense of guaranteeing British economic prosperi owever
this didn’t have the most significant impact because protectionist policies were introduced as a way

dominate the markets and maximise British profi ut free trade was adopted once the British
realised protectionist policies actually limited their tra to an extent Britain already had

commercial priorities in their trade poligy fore free trade, so the extent of change was limited. /

g/ It could also be argued that the acquisition of far Eastern entrepéts had a significant impact on
changing the pattern of trade from 1763—191%2( rade routes in China were heavily regulated by the
Chinese government and European traders were restricted to a base at Canton, and trade from India
to China had to go through Dutch Malaysia where ships were charged high tari o Britain looked
to establish an entrepot in Singapore to undermine Chinese trade regulations and avoid any tariffs
from the Dutch,/The establishment of these entrepéts led to dramatic increase in trade, for example
trade in Singapore increased by 2700% between 1819-24 /Hong Kong was ceded to the British in the
Treaty of Nanking in 194}'/ after the British won the first opium war, and Hong Kong was also a very
successful entrepot, exemplified by the population of Hong Kong increasing from 15,000 to 300,
during the years 1841-90 /This treaty also forced the Chinese to open their ports at Amoy, Foochow,
Ningpo, and Shanghai, where tariffs were standardised at a low 5% cgstf which opened the way for
British trade to expand across China without having to pay high tariffs. THerefore the acquisition of
far east entrepots had a significant impact on changing patterns of trade because the establishment
and growth of these entrepots significantly increased profits for the British Empire by opening up
trade in the East/ which had previously been heavily restricted. However, far East acquisitions did
not have the most significant impact on the patterns of trade because, altl;i}w/ they opened up
greater trade in the East, the f ill on increasing commercial gain after the adoption of free (
trade, so the priorities of trade didn’t change, whereas the acquisitions of Zanzibar and Weihaiwei 4
completely changed the priority from commercial gain to geopolitics.

Overall, | agree that the acquisition of Zanzibar and Weihaiwei had the most significant impact on
changing the pattern of trade because,even though the adoption of free trade completely
abandoned the mercantilist poli d far east acquisitions of entrepots significantly increases trade
with China/tﬁase acquisitions marked the most dramatic turning point in the priority of trade. This is
because Zanzibar and Weihaiwei were only acquired for their geopolitical valye,/rather than any
commercia value, to prevent the growing threat that other empireysﬁl as Germany and Russia,
imposed on Britain strategic interests in Africa and Asia, whereas free trade was adopted and
eastern entrepots were acquired with the continued priority of increasing British commerce, whith -
previous mercantilist policies also aimed for whist protecting British dominance in markeqy
Therefore the acquisition of Zanzibar am‘:{ybaiwei did have the most significant impact on s
changing the changing patterns of trade
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How far do you agree that the abolition of the slave trade in 1807 had the most
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significant impact in changing the pattern of trade in the years 1763-19147? [2019]
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