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Depth Studies 
 

  Mark each on a scale of 1-5 
1= very confident / sufficient / effective ς 5 = 

action needed! 

 

Overall 
Topic 

Specific topic How 
confident 

am I? 

I have 
sufficient 
notes on 

this 
topic? 

I have 
given 

complet
ed 

wider 
reading 
for this 
topic? 

I have 
started to 
revise and 

review 
this topic? 

I have 
revised 

this topic 
for mock 

exam 
week? 

Actions needed and 
taken  

(list details) 

1 The 
loss of 
the 
American 
colonies, 
1770ς83 

Tensions between colonists and 
the British, 1770ς75: the issue 
of custom collection and tea 
duties, including the Boston 
Tea Party; the Coercive Acts 
1774 and their impact. 

      

Clashes between British forces 
and rebels, 1775ς76; the 
Declaration of Independence 
and Articles of Confederation. 

      

Britain's defeat, 1777ς83: 
French and Spanish 
ƛƴǾƻƭǾŜƳŜƴǘΤ .ǊƛǘŀƛƴΩǎ ƭƛƳƛǘŜŘ 
military resources; the defeats 
of Burgoyne 1777, and 
Cornwallis 1781; the decision to 
seek peace and accept the 
Treaty of Paris. Impact of 
defeat on Britain 1783. 

      

The birth 
of British 
Australia, 
1788 -
1829 

!ǳǎǘǊŀƭƛŀΩǎ ǊƻƭŜ ŀǎ ŀ ǇŜƴŀƭ 
colony from 1788; the 
importance of Lachlan 
Macquarie: the development of 
Sydney; land grants to ex-
convicts and development up 
the Hawkesbury River; the 
growth of Macquarie towns 

      

Impact of British settlement on 
Aboriginal people in Tasmania 
and New South Wales, 1788-
1829. 

      

The spreading impact: penal 
settlement in Van Diemen's 
land 1803; development of 
whaling; first crossing of the 
Blue Mountains 1813; first 
settlements in Western 
Australia 1826; extent of 
colonial control by 1829. 

      

Knowledge checklists 
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3 
Learning 
from 
past 
mistakes: 
Canada 
and 
the 
Durham 
Report, 
1837ς40 

The political nature and 
governmental system of Upper 
and Lower Canada and the 
perceived threat from the USA. 

      

The revolts of 1837ς38: causes, 
course and impact. 

      

The importance of the Earl of 
Durham's appointment as High 
Commissioner; the roles of 
Charles Buller and Edward 
Gibbon Wakefield; the main 
recommendations and 
importance of the Durham 
Report. 

      

4 Nearly 
losing 
an 
empire: 
the 
British in 
India, 
1829ς58 

The role of the East India 
Company and the Governor 
General; the importance of 
Bengal and the Company Army. 
²ƛƭƭƛŀƳ {ƭŜŜƳŀƴΩǎ ŎŀƳǇŀƛƎƴ 
against Thagi: the drive against 
Sati and female infanticide; the 
impact of missionaries. 

      

The Indian Rebellion: the 
reforms of Dalhousie; the 
annexation of Awadh; outbreak 
and events in Meerut, 
Cawnpore and Delhi; the siege 
and relief of Lucknow 

      

Reasons why the British 
retained control. 

      

5 The 
Nile 
valley, 
1882ς98 

Reasons for intervention in 
Egypt 1882: Arabi Pasha and 
Arab nationalism; protecting 
European loans and people. 
French withdrawal; the British 
military campaign. 

      

Egypt as a 'veiled protectorate'; 
the promises to withdraw and 
the failure to do so; the work of 
Sir Evelyn Baring. 

      

The problem of the Sudan: the 
Mahdi; Gladstone's concerns 
and policy; Gordon's mission, 
1884ς85. The conquest of the 
Sudan 1898: the fear of French 
occupation; the role of 
Kitchener; the significance of 
Omdurman. 
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Breadth Studies 
 

  Mark each on a scale of 1-5 
1= very confident / sufficient / effective ς 5 = Never heard of it / action 

needed! 

 

Overall 
Topic 

Specific topic How 
confident 

am I? 

I have 
sufficient 
notes on 

this 
topic? 

I have 
given 

completed 
wider 

reading 
for this 
topic? 

I have 
started 

to 
revise 
and 

review 
this 

topic? 

I have 
revised 

this topic 
for mock 

exam 
week? 

How 
confident 

am I? 

Actions 
needed and 

taken  
(list details) 

1 The changing nature and extent of trade 

Reasons 
for, and 
nature of, 
the 
changing 
patterns of 
trade, 
1763-1914. 

The slave trade        

Trade in coal and 
textiles 

       

New trading patterns 
with the Americas, 
India and the Far East 

       

The impact of 
industrialisation on 
trade 

       

The importance of 
government policy - 
the Abolition Of The 
Slave Trade 1807 

       

The importance of 
government policy - 
The Adoption Of Free 
Trade 1842ς46 

       

The importance of 
government policy - 
the Repeal Of The 
Navigation Acts 1849 

       

The 
changing 
importance 
of ports, 
entrepôts 
and trade 
routes, 
1763-1914 

The acquisition of 
Singapore 1819 

       

The acquisition of 
Hong Kong 1842 

       

The opening up of 
Shanghai to trade 
1842 

       

The purchase of the 
Suez Canal shares 
1875 

       

The acquisition of 
Zanzibar 1890 

       

The lease of Wei hai-
wei 1898 
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2 The changing nature of the Royal Navy 

The 
changing 
Royal 
Navy, 
1763-1914 

The significance of 
changing ship types 
 

       

The growing role of 
commerce protection 

       

Including protecting, 
and later suppressing, 
the slave trade 

       

Suppressing piracy 
and defending British 
commerce 

       

The attack on Algiers 
1816 

       

The work of 
exploration and 
mapping 

       

Captain Cook's 
exploration of the 
South Seas, 1768-71 

       

The 
importance 
of the 
acquisition 
and 
retention 
of key 
strategic 
bases 
around the 
globe, 
1763-1914 

Gibraltar retained 
1783 

       

The acquisition of 
Malta in 1815 

       

The acquisition of 
Ceylon in 1815 

       

The acquisition of 
Cape Town in 1815 

       

The Falklands in 1833        

Aden in 1839        

Cyprus in 1878        
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Assessment Tracker 
 

Target Grade: ____ Aspirational Grade: _____ 
 

Date Assessment Name / Essay Title  Mark/%/Grade 
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This option offers students the opportunity to study Britain's influence on the development 
of the world. A small island off the coast of Europe became the dominant world power, 
ensuring that English became something akin to the world language and London the world's 
financial capital with the pound sterling almost the world's currency. It is a story of 
remarkable achievement. 
 
The start date is the year peace was concluded with France, ending the first genuine world 
war. Britain became the dominant power in India and, by annexing French Canada, the 
dominant power in the American continent as well. It did seem that the words of the new 
song 'Rule Britannia', composed in 1740, had become an incontrovertible truth and 
Britannia did now rule the waves. In fact such patriotic pride was inviting a mighty fall, 
which the first of the aspects in depth addresses. By 1783, Britain had lost her American 
colonies, which had evolved as the most important part of the British Empire in the 
seventeenth century. To many observers in Europe it seemed that Britain would lose her 
great power status and return to being a rather unimportant offshore European island. This 
was not to be.  
 
Five years later the first settlement in Australia took place and a whole new area of empire 
developed. This forms the basis of the second depth study. If the first British American 
colonies had turned into the independent United States, Canada had remained loyal to the 
crown; in fact, Upper Canada, or what is now known as Ontario, had started as a place of 
refuge for American loyalists. Britain did not make the same mistakes here as in the original 
American colonies: conciliation not confrontation was the policy adopted, as the third depth 
study makes clear. This was not the case in India, where British power had expanded since 
1763. The fourth depth study invites students to consider the events leading up to the 
Indian Rebellion of 1857 and dramatic events of that year. Finally, the British occupation of 
the Nile valley at the end of the nineteenth century is the focus of the last depth study, 
replete with colourful figures such as General Gordon, whose death in Khartoum absorbed 
the attention of the nation in 1885.  
 
¢ƘŜ Ψ!ǎǇŜŎǘǎ ƛƴ ōǊŜŀŘǘƘΩ ƳŀƪŜ ŎƭŜŀǊ ǘƘŜ Ǿƛǘŀƭ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǘƘŜ ǎŜŀǎ ŀƴŘ ƻŎŜŀƴǎ ƛƴ 
explaining Britain's world pre-eminence in these years. It was a trading empire first and 
foremost, held together by a vast merchant marine operating from Liverpool, Bristol, 
Glasgow and London to name but the chief ports. Dotted around the globe, jewels in the 
imperial necklace, were other great trading hubs like Hong Kong and Singapore. The whole 
was protected by the Royal Navy, the largest navy on earth and for much of this period 
capable of taking on the combined fleets of the rest of the world. In 1897, for Queen 
Victoria's Diamond Jubilee, thirty miles of warships lined up off Portsmouth and for 
everyone at Spithead, there was another on active service round the world.      
 
This option comprises two parts: the Aspects in breadth focus on long-term changes and 
contextualise the Aspects in depth, which focus in detail on key episodes and give students 
the opportunity to develop skills in analysing and evaluating source material. 

 

What is this course about?  
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Aspects in depth: losing, gaining and governing 
territory  

 

1 The loss of the American colonies, 1770ς83 
2 The birth of British Australia, 1788ς1829 
3 Learning from past mistakes: Canada and the Durham Report, 1837ς40 
4 Nearly losing an empire: the British in India, 1829ς58 
5 The Nile valley, 1882ς98 

 

¢ƘŜ Ψ!ǎǇŜŎǘǎ ƛƴ ŘŜǇǘƘΩ ŀǊŜ ŦƛǾŜ ƪŜȅ ŜǇƛǎƻŘŜǎ ƛƴ ǘƘŜ ǳƴŦƻƭŘƛƴƎ ǎǘƻǊȅ ƻŦ ǘƘŜ British empire in 
these years. These are geographically diverse, illustrating the spread of British power. 

 
Although the topics are clarified separately below, students should appreciate the linkages 
between them since questions, including document questions, may be set which target the 
content of more than one topic, for example the contrast in the behaviour of the British 
government of the 1770s towards North America compared with the government of 1837ς
39.  

 
Students will be required to interpret and evaluate a documentary extract in its historical 
context, but the knowledge they will need to have will be central to that specified in the 
topics. Questions will not require them to demonstrate knowledge of references in 
documents to events or individuals other than those explicitly specified. 
 
Topic 1: The loss of the American colonies, 1770ς83 
 
¢ƘŜ ŦƻŎǳǎ ƻŦ ǘƘŜ ǘƻǇƛŎ ƛǎ ƻƴ ǘƘŜ ƭƻǎǎ ƻŦ ǿƘŀǘ Ƙŀǎ ōŜŜƴ ŎŀƭƭŜŘ ǘƘŜ ΨŦƛǊǎǘ .ǊƛǘƛǎƘ ŜƳǇƛǊŜΩΣ ƴŀƳŜƭȅ 
the thirteen North American colonies. The study begins in 1770 and students should 
appreciate the continuing objection in North America to tea duties. They should understand 
why the issue of taxation was so sensitive and the reasons for the often-difficult relations 
between the crown's agents and the populace and their local assemblies. Students should 
understand how the events of 1774 to 1776 led a substantial number of colonists to 
embrace independence, but they should also appreciate the existence of a considerable 
number of loyalists. Students do not need to have a detailed knowledge of the war: they 
need to be aware of the military failings of Burgoyne and Cornwallis and the significance of 
CǊŜƴŎƘ ŀƴŘ {ǇŀƴƛǎƘ ƛƴǘŜǊǾŜƴǘƛƻƴΦ ¢ƘŜȅ ǎƘƻǳƭŘ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǊŜŀǎƻƴǎ ŦƻǊ .ǊƛǘŀƛƴΩǎ ŘŜŦŜŀǘΣ 
including how the military resources available were unequal to dealing with a war dispersed 
across such wide area. They also need to understand why defeat was accepted in Britain.  
 
Topic 2: The birth of British Australia, 1788ς1829 
 
The focus of the topic is on the birth of a whole new area of empire shortly after the loss of 
the American colonies. Students should understand the crucial importance of two periods in 
the development of New South Wales: the arrival of the first  convicts in 1788 and the 
important governorship of Lachlan Macquarie from 1809ς21, which, it has been said, 
transformed New South Wales from a prison to a real colony. The specification requires the 
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study of the relations with Aboriginal people only within the dates 1788ς1829 and only in 
New South Wales and Tasmania ς this includes the consequences of British rule on 
Aboriginal people in terms of the suffering, particularly in Tasmania. Students should be 
aware of the extent that colonial control was extended outside New South Wales and 
Tasmania, but detailed knowledge of the development of the new settlements is not 
required.      
 
Topic 3: Learning from past mistakes: Canada and the Durham Report, 1837ς40   
 
The focus of this topic on the small-scale events in British North America in 1837ς38 and the 
very significant consequences for the future of the whole empire that grew from the 
Durham Report of 1839. Students should understand the very particular problems of 
Canada with its large French-speaking population in Quebec and the English population of 
Ontario, many of whom in origin were loyalists from the USA. They should understand that 
the growing USA posed a problem with the threat of it seizing the under-populated lands of 
the British crown in Canada. Students should appreciate this context to the risings of 1837 
and the very 'liberal' response of Radical Jack, otherwise known as the Earl of Durham. 
Students should understand the main thrust of his report and the input of his two talented 
advisers mentioned in the specification. In terms of the importance of the report, students 
should understand, not only why it was important for Canada but also its wider impact on 
the governance of the wider empire: Durham and his two advisers are often credited with 
saving the imperial link with the new white settlers colonies in Australia, Canada, New 
Zealand and South Africa, and avoiding a repetition of 1776. 

 
Topic 4: Nearly losing an empire: the British in India, 1829ς58 
 
The focus of this topic is on the fascinating clash of two very different civilisations and value 
systems. As with Topic 2, it has a long chronological spread but the content that 
specification requires is strictly limited. Students should understand the extent of British 
power in India by the end of the 1820s and the system of the government of India involving 
the East India Company and the British government. Students should be aware of the 
impact of individuals named in the specification. Students should understand the context 
and background to the Indian Rebellion. The only prior military expansion to be covered is 
the seizure of Awadh, and this only in so far as it had a bearing on the outbreak of the Indian 
Rebellion. Students should understand the decision to eradicate Thagi (Thuggee) and the 
assault on the practice of Sati or Suttee and female infanticide, and why these drives at 
'social improvement' caused offence. Here students should understand the relevance of the 
increasing influence and numbers of Christian missionaries. Students should be aware of the 
dramatic climax of this topic provided by the outbreak of the Indian Rebellion in May of 
1857. Students should have knowledge of the events specified and the reasons for British 
survival and ultimate triumph. 
 
Topic 5: The Nile valley, 1882ς98 
 
The focus of this topic is on the acquisition of a vast new area of territory in north-east 
Africa at the end of the nineteenth century and the role played by the then new forces of 
Arab nationalism in Egypt and of militant Islam in the Sudan.   Students should understand 
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why the anti-imperialist government of W E Gladstone felt impelled to send an expedition 
to occupy Egypt in 1882 and then, despite his protestations to the contrary, stay there. They 
should understand the value of the   reforms pushed through by Sir Evelyn Baring, affecting 
Egyptian finances and the economy, and his influence in pushing for withdrawal from the 
Sudan. They should understand how and why Britain was pulled unwillingly further up the 
Nile valley by a mixture of circumstances, idealism and fear of European rivals. 

 

Themes Aspects in depth: losing, gaining and governing territory 
1 The loss of 
the American 
colonies, 
1770ς83 

Tensions between colonists and the British, 1770ς75: the issue of custom collection and 
tea duties, including the Boston Tea Party; the Coercive Acts 1774 and their impact. 

 
Clashes between British forces and rebels, 1775ς76; the Declaration of Independence and 
Articles of Confederation. 

 
Britain's defeat, 1777ςуоΥ CǊŜƴŎƘ ŀƴŘ {ǇŀƴƛǎƘ ƛƴǾƻƭǾŜƳŜƴǘΤ .ǊƛǘŀƛƴΩǎ ƭƛƳƛǘŜŘ ƳƛƭƛǘŀǊȅ 
resources; the defeats of Burgoyne 1777, and Cornwallis 1781; the decision to seek peace 
and accept the Treaty of Paris. Impact of defeat on Britain 1783. 

The birth of 
British 
Australia, 
1788 -1829 

!ǳǎǘǊŀƭƛŀΩǎ ǊƻƭŜ ŀǎ ŀ ǇŜƴŀƭ Ŏƻƭƻƴȅ ŦǊƻƳ мтууΤ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ [ŀŎƘƭŀƴ aŀŎǉǳŀǊƛŜΥ ǘƘŜ 
development of Sydney; land grants to ex-convicts and development up the Hawkesbury 
River; the growth of Macquarie towns 

Impact of British settlement on Aboriginal people in Tasmania and New South Wales, 
1788-1829. 

The spreading impact: penal settlement in Van Diemen's land 1803; development of 
whaling; first crossing of the Blue Mountains 1813; first settlements in Western Australia 
1826; extent of colonial control by 1829. 

3 Learning 
from past 
mistakes: 
Canada and 
the Durham 
Report, 1837ς
40 

The political nature and governmental system of Upper and Lower Canada and the 
perceived threat from the USA. 

The revolts of 1837ς38: causes, course and impact. 
The importance of the Earl of Durham's appointment as High Commissioner; the roles of 
Charles Buller and Edward Gibbon Wakefield; the main recommendations and importance 
of the Durham Report. 

4 Nearly 
losing 
an empire: 
the 
British in 
India, 1829ς
58 

The role of the East India Company and the Governor General; the importance of Bengal 
ŀƴŘ ǘƘŜ /ƻƳǇŀƴȅ !ǊƳȅΦ ²ƛƭƭƛŀƳ {ƭŜŜƳŀƴΩǎ ŎŀƳǇŀƛƎƴ ŀƎŀƛƴǎǘ ¢ƘŀƎƛΥ ǘƘŜ ŘǊƛǾŜ ŀƎŀƛƴǎǘ {ŀǘƛ 
and female infanticide; the impact of missionaries. 

The Indian Rebellion: the reforms of Dalhousie; the annexation of Awadh; outbreak and 
events in Meerut, Cawnpore and Delhi; the siege and relief of Lucknow 

Reasons why the British retained control. 

5 The Nile 
valley, 1882ς
98 

Reasons for intervention in Egypt 1882: Arabi Pasha and Arab nationalism; protecting 
European loans and people. French withdrawal; the British military campaign. 

Egypt as a 'veiled protectorate'; the promises to withdraw and the failure to do so; the 
work of Sir Evelyn Baring. 

The problem of the Sudan: the Mahdi; Gladstone's concerns and policy; Gordon's mission, 
1884ς85. The conquest of the Sudan 1898: the fear of French occupation; the role of 
Kitchener; the significance of Omdurman. 
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Aspects in breadth: ruling the waves 
 

1 The changing nature and extent of trade 
2 The changing nature of the Royal Navy 

 
¢ƘŜ Ƴŀƛƴ ŦƻŎǳǎ ƻŦ ǘƘŜ Ψ!ǎǇŜŎǘǎ ƛƴ ōǊŜŀŘǘƘΩ ƛǎ ƻƴ ǘƘŜ ŎƘŀƴƎƛƴƎ ǇŀǘǘŜǊƴ ƻŦ .Ǌƛǘŀƛƴϥǎ ŘƻƳƛƴŀǘƛƻƴ ƻŦ ǘƘŜ 
world's oceans. Within this, the key elements focus on the shifting pattern of trade and its regulation 
and the power and importance of the Royal Navy in protecting and promoting trade. This will involve 
an awareness of the development of new markets and classes of imports and exports and the 
reciprocal influence of changes in trade and the growth of major British ports such as Liverpool, 
Bristol and London. In analysing the changing patterns of trade and the reasons for change, students 
should be aware of key features of trade in the period, for example: the importance of the slave 
trade; the coastal coal trade and increasing export of coal; growing textile exports to India and the 
Far East and luxury imports from there; the growing import of food and cotton from the Americas in 
the nineteenth century. Students should also be aware of the significance of industrialisation and 
technological change for bringing about changes in trade, the influence of government policy in the 
period and the impact of the specified legislation. 
 
¢ƘŜ ŦƻŎǳǎ ƻŦ Ψ!ǎǇŜŎǘǎ ƛƴ ōǊŜŀŘǘƘΩ ƛǎ ƻƴ ǘƘŜ process of change over a long period of time, rather than a 
concentration exclusively on one particular person or innovation. Students should, however, be able 
to explore key turning points and understand the reasons why key changes took place, why they 
were important and what their main effects were. These turning points include: 

ǒ /ŀǇǘŀƛƴ /ƻƻƪΩǎ ŜȄǇƭƻǊŀǘƛƻƴ ƻŦ ǘƘŜ {ƻǳǘƘ {Ŝŀǎ ƛƴ мтсуς71 
ǒ The abolition of the slave trade 1807 
ǒ The acquisition of Malta, Ceylon and Cape Town in 1815 
ǒ The repeal of the Navigation Acts 1849 

ǒ The purchase of the Suez Canal shares 1875 

 

Themes Aspects in breadth: ruling the waves 

1 The 
changing 
nature and 
extent of 
trade 

Reasons for, and nature of, the changing patterns of trade, 1763-1914, including 
the slave trade, trade in coal and textiles, new trading patterns with the Americas, 
India and the Far East, the impact of industrialisation on trade and the 
importance of government policy (key developments: the abolition of the slave 
trade 1807, the adoption of free trade 1842ς46, the repeal of the Navigation Acts 
1849). 

The changing importance of ports, entrepôts and trade routes within the UK and 
throughout the Empire, 1763-1914 (key developments: the acquisition of 
Singapore 1819 and Hong Kong 1842, the opening up of Shanghai to trade 1842, 
the purchase of the Suez Canal shares 1875, the acquisition of Zanzibar 1890, the 
lease of Wei hai-wei 1898). 

2 The 
changing 
nature of 
the Royal 
Navy 

The changing Royal Navy, 1763-1914: the significance of changing ship types; the 
growing role of commerce protection, including protecting, and later suppressing, 
the slave trade; suppressing piracy and defending British commerce (key 
development: the attack on Algiers 1816); the work of exploration and mapping 
(key development: Captain Cook's exploration of the South Seas, 1768-71). 

The importance of the acquisition and retention of key strategic bases around the 
globe, 1763-1914 (key developments: Gibraltar retained 1783, and the acquisition 
of Malta, Ceylon and Cape Town in 1815, the Falklands in 1833, Aden in 1839 and 
Cyprus in 1878) 
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1) An organised folder with clearly marked sections. 
We recommend organising your folder chronologically, lesson-by-lesson, using your 
learning tracker (see above). Your folder will be routinely checked for the following:  
Ǐ This course guide, including specification  
Ǐ Knowledge checklist (at the front of this booklet) is up to date.  
Ǐ Assessment Tracker (at the front of this booklet) is up to date 
Ǐ Folder is well organised with unit dividers for each of the 5 topics (+ one extra section for assessments) 
Ǐ Lesson notes and associated handouts are organised, lesson-by-lesson together. Notes and handouts 

should never be separated.   
Ǐ Class notes are up to date 
Ǐ Homework is up to date and filed alongside the lesson/topic  
Ǐ All work contains titles and dates 
Ǐ A clear section marked for assessments, knowledge tests, essays and improvements. All feedback sheets 

[yellow] are included.  
Ǐ Evidence of a minimum of 3 hours of independent study per week. This could be recorded in reading 

record (at the back of this booklet) 

 

2) READ, READ and then READ some more. 
¶ You MUST read and watch the titles specified by Edexcel! 

¶ Refer to the reading list at the end of this guide. Lots of these 
texts will be set as HW.  

¶ You should spend a minimum of 4 hours independent work 
per week for this unit - This is the minimum amount of time 
you should spend on the work and reading set by your 
teacher every week OR additional wider reading / 
research.  

¶ You must record your findings and notes in your 
reading record or make notes, according the task 
instructions; your teacher may set you specific questions 
with the reading they set you, or they may simply ask you to record notes under key 
headings. You should bring this to lesson to refer to. Your teacher will regularly check or 
ask you to share your reading with your class. 

¶ If you fail to show evidence that you have completed your 4 hours work you will be 
required to complete 4 hours of work after school at a time organised by your teacher. 

¶ If you do not read very often, remember that there are LOTS OF DOCUMENTARIES in the 
reading/watching list in this booklet too. 

 
The best books to buy / access at the start of the course are: 

a) The essential textbook:  
Nikki Christie, Edexcel A Level History, Paper 3: Britain: losing and gaining an 
empire, 1763ς191 Student Book + ActiveBook (2016) 
¢ƘŜ ŜȄŀƳ ōƻŀǊŘΩǎ ǘŜȄǘōƻƻƪ ƛǎ ŀ ƎǊŜŀǘ ǇƭŀŎŜ to start for essential reading.  

Top Tip 

Your core textbook is a great 

place to start for essential 

reading but this alone is not 

enough. You should look to 

read as widely as possible as 

this will allow you to develop 

your understanding further. 

What is expected of me in Year 13? 

 



Paper 3, Option 35.1: Britain: losing and gaining an empire, 1763ς1914 

18 
 

b) The book this course is based on: Niall Ferguson, Empire: How Britain Made the 
Modern World ς 7 Jun 2018 
Ferguson is the leading ΨǇƻǇǳƭŀǊΩ ƘƛǎǘƻǊƛŀƴ ƻƴ ǘƘŜ .ǊƛǘƛǎƘ 9ƳǇƛǊŜ and is recommended by 
the exam board; this is because the exam board based the content of your course on this 
book. This text is accessible and provides a good overview of the course. However, you 
may not always agree with what he says ς he is fairly ΨǇǊƻ-.ǊƛǘŀƛƴΩ ŀƴŘ right-wing and 
ǘŜƴŘǎ ǘƻ ΨŦƻǊƎƛǾŜΩ or marginalise the atrocities committed by Britain in its colonial past. 
Some of this book has been incorporated into his documentary series: 
https://www.youtube.com/watch?v=moZN2UZ1k60  
 

c) Short overviews: If you have no prior knowledge of the British Empire, these are 
good places to start! 

¶ Ashley Jackson, The British Empire: A Very Short Introduction (Very Short 
Introductions), May 2013 

¶ Piers Brendon, !ƭƭ ¸ƻǳ bŜŜŘ ǘƻ YƴƻǿΧΦ¢ƘŜ .ǊƛǘƛǎƘ 9ƳǇƛǊŜΣ April 2018 
 
 

d) The antidote to Ferguson: A balanced British view 
John Darwin, Unfinished Empire: The Global Expansion of Britain, 2013 
 

e) For nuance and understanding: Whilst these do not cover every aspect of our course, they 
offer a more nuanced perspective and will considerably enhance your understanding.  

¶ Shashi Tharoor, Inglorious Empire: What the British 
Did to India, (Penguin, 2017) 

¶ Sathnam Sanghera, Empireland: How Imperialism 
has Shaped Modern Britain (2021) 

¶ Akala, Natives, (2018) 

¶ James Felton, 52 Times Britain was a B*******: The 
IƛǎǘƻǊȅ ¸ƻǳ 5ƛŘƴΩǘ DŜǘ ¢ŀǳƎƘǘ ŀǘ {ŎƘƻƻƭ (2021)  

 
 

3) A proactive attitude to 
independent study.  
 

Remember the course is completed 1/3rd in class and 
2/3rds outside of class. This means YOU HAVE to work 
and read at home or in study periods. ¦ǎŜ ǘƘŜ р wΩǎ ǘƻ 
help you become a more independent learner: 

1. Research (around the current 
topic/homework) 

2. Reading (looking ahead and reading around 
the upcoming topic) 

3. Reviewing (checking over notes and filling any 
gaps) 

4. Responding (to targets and verbal and written 
feedback given) 

5. Retrieval Practice in revision, for example: 
 

https://www.youtube.com/watch?v=moZN2UZ1k60
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4) Be fully PREPARED for and ACTIVELY PARTICIPATE in lessons  
¶ Preparation - If you are asked to prepare a task for a lesson you must complete it and arrive at 

the lesson with your completed work.  

¶ 100% attendance. If there is a valid reason why you cannot attend (e.g. a pre-booked medical 
appointment) it is your responsibility to inform your teacher and complete the work missed. It is 
not acceptable to book driving lessons or tests in lesson time. 

¶ Active involvement in lessons - You must play an active and focused role in all lessons. The more 
you engage in discussion and activities, the more you will get out of the lesson.  
 

5) Meet deadlines 
Failing to meet homework and reading deadlines means that you may not be able to participate 
in the lesson; you will be asked to leave in order to catch up. Late essays may not receive 
feedback. If you are struggling to meet a deadline it is important that you speak to your teacher 
in advance and work out a solution to help you complete the work.  

  

wŜǘǊƛŜǾŀƭ tǊŀŎǝŎŜ

wt ІнΥ {ǇŀŎŜŘ wŜǘǊƛŜǾŀƭ ς/ƘƻƻǎŜ hb9

[ŀǎǘ [Ŝǎǎƻƴ [ŀǎǘ ²ŜŜƪ [ŀǎǘ ¢ƻǇƛŎ [ŀǎǘ ¢ŜǊƳ 

CǊƻƳƳŜƳƻǊȅŎǊŜŀǘŜŀƻƴŜǇŀƎŜ
ǎǳƳƳŀǊȅΣ ƳƛƴŘƳŀǇΣ ƪƴƻǿƭŜŘƎŜ

ƻǊƎŀƴƛǎŜǊƻǊǎƪŜǘŎƘƴƻǘŜŦǊƻƳƭŀǎǘ
ƭŜǎǎƻƴΦLƴŎƭǳŘŜŜǾƛŘŜƴŎŜΣǎǘŀǝǎǝŎǎΣ

ǇŜƻǇƭŜΣ ŜǾŜƴǘǎΣŘŀǘŜǎΣƪŜȅǘŜǊƳǎΣ
ŘŜŬƴƛǝƻƴǎŜǘŎΦ

wt ІмΥ wŜǘǊƛŜǾŀƭ tǊŀŎǝŎŜ π/ƘƻƻǎŜ hb9

vǳƛȊȊƛƴƎ CƭŀǎƘ /ŀǊŘǎ CƻƭŘƛƴƎ CǊŜƴȊȅC!/9 L¢ 

/ǊŜŀǘŜŀмлǉǳŜǎǝƻƴǉǳƛȊǘƻǘŜǎǘǊŜŎŀƭƭΣ
ŎƘŜŎƪǳƴŘŜǊǎǘŀƴŘƛƴƎŀƴŘǘƻƛŘŜƴǝǘȅ

ƳƛǎŎƻƴŎŜǇǝƻƴǎΦ¢ƘƛǎŎŀƴōŜŘƻƴŜǾƛŀ
ŀƴȅŦƻǊƳŀǘΥǉǳƛȊǎƘŜŜǘΣtƻǿŜǊtƻƛƴǘƻǊ

ŀƴƻƴƭƛƴŜǉǳƛȊȊƛƴƎǘƻƻƭΦ¢ŀƪŜǘƘŜǉǳƛȊ
ȅƻǳǊǎŜƭŦƻǊŀǎƪȅƻǳǊǇŜŜǊǎǘƻŎƻƳǇƭŜǘŜ

ǘƘŜǉǳƛȊŀƴŘǇǊƻǾƛŘŜŦŜŜŘōŀŎƪΦ

/ǊŜŀǘŜŀǎŜǘƻŦƅŀǎƘŎŀǊŘǎŦƻǊŀ
ǎǇŜŎƛŬŎǘƻǇƛŎΦ²ǊƛǘŜŀƪŜȅǉǳŜǎǝƻƴ

ƻƴƻƴŜǎƛŘŜŀƴŘǘƘŜŀƴǎǿŜǊƻƴǘƘŜ
ƻǘƘŜǊΦ¢ŜǎǘȅƻǳǊƳŜƳƻǊȅōȅŀǎƪƛƴƎ

ǎƻƳŜƻƴŜǘƻǉǳƛȊȅƻǳΦ¦ǎŜǘƘŜ
[ŜƛǘƴŜǊ{ȅǎǘŜƳǘƻōǳƛƭŘƅǳŜƴŎȅ

ǘƘǊƻǳƎƘǊŜǇŜǝǝƻƴΦ

CƻƭŘƛƴƎCǊŜƴȊȅΥ²ǊƛǘŜŀ ƻƴŜǇŀƎŜ
ǎǳƳƳŀǊȅƻƴŀǎǇŜŎƛŬŎǘƻǇƛŎΦ¢ƘŜƴŎǊŜŀǘŜ

ŀ ƎǊŀǇƘƛŎƻǊƎŀƴƛǎŜǊƻŦǘƘŜƪŜȅ
ǘŜǊƳƛƴƻƭƻƎȅƻŦǘƘŜƴƻǘŜǎΦbŜȄǘǿǊƛǘŜ

ŘƻǿƴрπсƪŜȅǿƻǊŘǎǘƘŀǘǎǳƳƳŀǊƛǎŜǘƘŜ
ǘƻǇƛŎΦCƛƴŀƭƭȅΣŎǊŜŀǘŜǎȅƳōƻƭǎƻƴǘƘŜŦǊƻƴǘ

ŎƻǾŜǊŦǊƻƳȅƻǳǊƻǊƛƎƛƴŀƭƴƻǘŜǎΦ

CŀŎǘǎπ[ŜŀǊƴǘƘŜŎƻǊŜŦŀŎǘǳŀƭ
ŎƻƴǘŜƴǘƻŦŀǎǇŜŎƛŬŎǘƻǇƛŎ

!ǇǇƭȅς!ǇǇƭȅǘƘŜŦŀŎǘǎƛƴŎƻƴǘŜȄǘ
/ƻƴƴŜŎǘς /ƻƴƴŜŎǘƛŘŜŀǎōȅ

ƛŘŜƴǝŦȅƛƴƎǇŀǧŜǊƴǎŀƴŘŎŀǳǎŀƭƭƛƴƪǎ
9ȄǇǊŜǎǎȅƻǳǊƪƴƻǿƭŜŘƎŜπ ¢ŜŀŎƘ

ȅƻǳǊǇŜŜǊǎƻǊǎŜƭŦπŜȄǇƭŀƛƴΦ

wt ІоΥ р {ǘŀƎŜǎ ƻŦ 5ŜƭƛōŜǊŀǘŜ tǊŀŎǝŎŜ ς/ƻƳǇƭŜǘŜ ![[ ǘƘŜ ǎǘŜǇǎ

мΦ tǳǎƘ .ŜȅƻƴŘ нΦ {ǇŜŎƛŬŎ Dƻŀƭǎ пΦ vǳŀƭƛǘȅ CŜŜŘōŀŎƪрΦ aŜƴǘŀƭ aƻŘŜƭ

¢ƘŜ aǳƭǝπ{ǘƻǊŜ aŜƳƻǊȅ aƻŘŜƭ

оΦ CƻŎǳǎ

{9b{hw¸ 
a9ahw¸

{Ihw¢ 
¢9wa 
a9ahw¸

[hbD 
¢9wa 
a9ahw¸

9b±Lwhba9b¢![ 
{¢La¦[L !¢¢9b¢Lhb

w9I9!w{![

w9¢wL9±![
ChwD9¢¢LbDChwD9¢¢LbD
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ŎǊŜŀǘŜƳƻǊŜǎŜŎǳǊŜǎŎƘŜƳŀǎΦ¢ƘǊƻǳƎƘǘƘŜŀŎǘƻŦǊŜǘǊƛŜǾŀƭΣƻǳǊƳŜƳƻǊȅƛǎǎǘǊŜƴƎǘƘŜƴŜŘŀƴŘŦƻǊƎŜǩƴƎƛǎƭŜǎǎƭƛƪŜƭȅǘƻƻŎŎǳǊΦ¢Ƙƛǎƛǎ
ōŜŎŀǳǎŜŜǾŜǊȅǝƳŜƛƴŦƻǊƳŀǝƻƴƛǎǊŜǘǊƛŜǾŜŘΣƻǊŀƴŀƴǎǿŜǊƛǎƎŜƴŜǊŀǘŜŘΣƛǘŎƘŀƴƎŜǎǘƘŜƻǊƛƎƛƴŀƭƳŜƳƻǊȅǘƻƳŀƪŜƛǘǎǘǊƻƴƎŜǊΦwŜǘǊƛŜǾŀƭ
ǇǊŀŎǝŎŜƛǎŀǇƻǿŜǊŦǳƭǘƻƻƭǘƻƛƳǇǊƻǾŜƭŜŀǊƴƛƴƎŀǎǳǎƛƴƎȅƻǳǊƳŜƳƻǊȅǎƘŀǇŜǎȅƻǳǊƳŜƳƻǊȅΦ

²Ƙŀǘ ƛǎ wŜǘǊƛŜǾŀƭ tǊŀŎǝŎŜΚ

CǊƻƳƳŜƳƻǊȅŎǊŜŀǘŜŀƻƴŜǇŀƎŜ
ǎǳƳƳŀǊȅΣ ƳƛƴŘƳŀǇΣ ƪƴƻǿƭŜŘƎŜ

ƻǊƎŀƴƛǎŜǊƻǊǎƪŜǘŎƘƴƻǘŜŦǊƻƳƭŀǎǘ
ǿŜŜƪΦLƴŎƭǳŘŜŜǾƛŘŜƴŎŜΣ ǎǘŀǝǎǝŎǎΣ

ǇŜƻǇƭŜΣ ŜǾŜƴǘǎΣŘŀǘŜǎΣƪŜȅǘŜǊƳǎΣ
ŘŜŬƴƛǝƻƴǎŜǘŎΦ

CǊƻƳƳŜƳƻǊȅŎǊŜŀǘŜŀƻƴŜǇŀƎŜ
ǎǳƳƳŀǊȅΣ ƳƛƴŘƳŀǇΣ ƪƴƻǿƭŜŘƎŜ

ƻǊƎŀƴƛǎŜǊƻǊǎƪŜǘŎƘƴƻǘŜŦǊƻƳǘƘŜƭŀǎǘ
ǘƻǇƛŎΦLƴŎƭǳŘŜŜǾƛŘŜƴŎŜΣ ǎǘŀǝǎǝŎǎΣ

ǇŜƻǇƭŜΣ ŜǾŜƴǘǎΣŘŀǘŜǎΣƪŜȅǘŜǊƳǎΣ
ŘŜŬƴƛǝƻƴǎŜǘŎΦ

CǊƻƳƳŜƳƻǊȅŎǊŜŀǘŜŀƻƴŜǇŀƎŜ
ǎǳƳƳŀǊȅΣ ƳƛƴŘƳŀǇΣ ƪƴƻǿƭŜŘƎŜ

ƻǊƎŀƴƛǎŜǊƻǊǎƪŜǘŎƘƴƻǘŜŦǊƻƳƭŀǎǘ
ǘŜǊƳΦLƴŎƭǳŘŜŜǾƛŘŜƴŎŜΣ ǎǘŀǝǎǝŎǎΣ

ǇŜƻǇƭŜΣ ŜǾŜƴǘǎΣŘŀǘŜǎΣƪŜȅǘŜǊƳǎΣ
ŘŜŬƴƛǝƻƴǎŜǘŎΦ

tǳǎƘōŜȅƻƴŘȅƻǳǊŎƻƳŦƻǊǘȊƻƴŜ
ōȅŎƘƻƻǎƛƴƎŀ ǇŀǎǘŜǎǎŀȅ

ǉǳŜǎǝƻƴǘƘŀǘȅƻǳ ŬƴŘ
ŎƘŀƭƭŜƴƎƛƴƎΦ5ŜŎƻŘŜǘƘŜǉǳŜǎǝƻƴ

ŀƴŘǘƘŜƴǇƭŀƴȅƻǳǊŀƴǎǿŜǊΦ
¢ƘƛƴƪŎŀǊŜŦǳƭƭȅŀōƻǳǘǿƘŀǘ

ŀǊƎǳƳŜƴǘǎΣŜǾƛŘŜƴŎŜΣǎŎƘƻƭŀǊǎƘƛǇ
ȅƻǳŀǊŜƎƻƛƴƎǘƻƛƴŎƭǳŘŜΦ

5ŜŬƴŜȅƻǳǊǎǇŜŎƛŬŎƎƻŀƭǎΦ²Ƙŀǘ
ŘƻȅƻǳǿŀƴǘǘƻŀŎƘƛŜǾŜǿƘŜƴ

ȅƻǳǿǊƛǘŜǘƘƛǎŜǎǎŀȅΚ 5ƻȅƻǳ
ǿŀƴǘǘƻƛƳǇǊƻǾŜȅƻǳǊǳǎŜƻŦ

ŜǾƛŘŜƴŎŜΣŘŜǾŜƭƻǇȅƻǳǊŀƴŀƭȅǎƛǎΣ
ǎǳǎǘŀƛƴȅƻǳǊŜǾŀƭǳŀǝƻƴƻǊ

ŜƴƘŀƴŎŜǘƘŜǎǘǊǳŎǘǳǊŜŀƴŘ
ƅǳŜƴŎȅƻŦȅƻǳǊŜǎǎŀȅŜǘŎΚ

LƴǘŜƴǎƛŦȅǘƘŜŦƻŎǳǎƻŦȅƻǳǊ
ǎǇŜŎƛŬŎƎƻŀƭǎōȅƳŀƪƛƴƎŀ

ŎƻƴǎŎƛƻǳǎŜũƻǊǘǘƻƛƳǇǊƻǾŜΦ
!ǎƪȅƻǳǊǎŜƭŦǘƘŜŦƻƭƭƻǿƛƴƎ

ǉǳŜǎǝƻƴǎς²ƘŜƴŀƳLƎƻƛƴƎǘƻ
ǿǊƛǘŜǘƘƛǎŜǎǎŀȅΚ²ƘŜǊŜŀƳL

ƎƻƛƴƎǘƻǿǊƛǘŜƛǘΚIƻǿŀƳƎƻƛƴƎ
ǘƻŀŎƘƛŜǾŜƳȅƎƻŀƭǎΚ

!ǎǇŀǊǘƻŦǘƘŜƛƳǇǊƻǾŜƳŜƴǘ
ǇǊƻŎŜǎǎŀǎƪŦƻǊŦŜŜŘōŀŎƪŦǊƻƳ

ȅƻǳǊǇŜŜǊǎŀƴŘκƻǊ ȅƻǳǊ
ǘŜŀŎƘŜǊƻǊŜǾŜƴƎŜƴŜǊŀǘŜ

ȅƻǳǊƻǿƴŦŜŜŘōŀŎƪΦLŘŜƴǝŦȅ
ǘƘŜŀǊŜŀǎŦƻǊƛƳǇǊƻǾŜƳŜƴǘ

ŀƴŘǘƘŜƴǊŜŘǊŀƊƻǊǊŜŘƻ
ȅƻǳǊŜǎǎŀȅΦ

/ǊŜŀǘŜŀƳŜƴǘŀƭƳƻŘŜƭƻŦ
ǿƘŀǘŀ ǎǳŎŎŜǎǎŦǳƭƘƛǎǘƻǊȅ

ŜǎǎŀȅƭƻƻƪǎƭƛƪŜΦ²ƘŀǘŀǊŜƛǘǎ

ƪŜȅŦŜŀǘǳǊŜǎΚ wŜƅŜŎǘǳǇƻƴ
ȅƻǳǊŜǎǎŀȅǿǊƛǝƴƎǎƪƛƭƭǎŀƴŘ

ǊŜŬƴŜȅƻǳǊǇǊŀŎǝŎŜōȅ
ǊŜǇŜŀǝƴƎǿƛǘƘŀǎƛƳƛƭŀǊǎǘȅƭŜ

ŜǎǎŀȅǉǳŜǎǝƻƴΦ

ϪaǊ5ƻǿƴŜǎǘŜŀŎƘ

CŀŎǘǎ 

!ǇǇƭȅ

/ƻƴƴŜŎǘ 

9ȄǇǊŜǎǎ

·

· ·

·

ChwD9¢¢LbD



Paper 3, Option 35.1: Britain: losing and gaining an empire, 1763ς1914 

20 
 

 

 
¶ Organised, engaging and challenging lessons 

Your teacher will lead lessons and will always make the objectives of the lesson and the tasks set 
accessible for all students. They will ensure you understand key concepts and know key factual 
information. They will teach you the skills you need to achieve your potential in history. 
 

¶ Regular assessment and feedback  
Your teacher will mark your work regularly and provide you with constructive feedback which will 
help you develop effective examination techniques. 
 

¶ Resources to support your independent study 
 
https://www.klshistory.co.uk/   
 
As well as this course guide, there will be a Team for our course so that you can access:  

¶ Lesson-by-lesson 
ǊŜǎƻǳǊŎŜǎ όƛŦ ȅƻǳΩǊŜ 
unsure of something in 
the lesson and you want 
to spend more time on it 
at home) 

¶ Assessment resources - 
Past paper questions, 
mark schemes and 
exemplar essays 

¶ Additional reading 
suggestions 

¶ Revision guides, resources 
and tools.    

 
 

¶ Individual support 
Your teacher is always available outside lesson time to give you support with any aspects of the 
course you are finding difficult. You must make an appointment to see them and they will always 
be willing to help. 

 

¶ High expectations 
Your teacher will always have high expectations for you to help you work towards your target 
grade.  

What support will I receive from my teacher? 

 

https://www.klshistory.co.uk/
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The examination lasts 2 hours 15 minutes and is marked out of 60. Students answer three 
questions: one from Section A, one from Section B and one from Section C. 
 
Section A comprises one compulsory question that assesses the ability to analyse and 
evaluate source material that is primary and/or contemporary to the period (AO2) and 
targets content specified in the Key topics within the Aspects in depth for the relevant 
option. Questions will be based on a primary / contemporary source that is approximately 
350 words long, and you will be required to analyse and evaluate it in relation to two 
related enquiries. Your answer must consider: 

¶ The origin and nature of the source 

¶ Inferences and points of information from the source 

¶ Knowledge of the historical context to support and develop inferences, and to assess 
the value of the source. 

 
Section B comprises a choice of two essay questions that assess understanding of the period 
in depth (AO1) and target content specified in Key topics within the Aspects in depth for the 
relevant option. Questions may cross the Key topics. Any AO1 concepts may be targeted (i.e. 
causation, consequence, change, continuity, similarity, difference, significance). 
 
Section C comprises a choice of two essay questions that assess understanding of the period 
in breadth (AO1) and target content specified in Themes within the Aspects in breadth for 
the relevant option. Questions may cross the Themes. Questions will target change over 
periods of at least 100 years, focusing on: 

¶ the process of change (factors bringing it about) 

¶ the extent of change; or 

¶ the impact of change; or 

¶ patterns of change (turning points). 

How will I be assessed and how can I meet the criteria? 
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Section A Mark Scheme (AO2) 
 
Target: AO2: Analyse and evaluate appropriate source material, primary and/or contemporary to the 
period, within its historical context. 
 
Each level descriptor has 3 strands: 

¶ Analysis of source material 

¶ Deployment of knowledge of the historical context 

¶ Evaluating the material and reaching a judgement  

 

Level Mark Descriptor 

1 1-3 ¶ Demonstrates surface level comprehension of the source material without analysis, selecting some 
material relevant to the question, but in the form of direct quotations or paraphrases. 

¶ Some relevant contextual knowledge is included, with limited linkage to the source material. 

¶ Evaluation of the source material is assertive with little or no supporting evidence. Concepts of 
reliability or utility may be addressed, but by making stereotypical judgements. 

2 4-7 ¶ Demonstrates some understanding and attempts analysis of the source material by selecting and 
summarising information and making undeveloped inferences relevant to the question. 

¶ Contextual knowledge is added to information from the source material to expand, confirm or 
challenge matters of detail. 

¶ Evaluation of the source material is related to the specified enquiry but with limited support for 
judgement. Concepts of reliability or utility are addressed mainly by noting aspects of source 
provenance and judgements may be based on questionable assumptions. 

3 8-12 ¶ Demonstrates understanding of the source material and shows some analysis by selecting key points 
relevant to the question, explaining their meaning and selecting material to support valid inferences 

¶ Deploys knowledge of the historical context to explain or support inferences as well as to expand, 
confirm or challenge matters of detail. 

¶ Evaluation of the source material is related to the specified enquiry and explanation of utility takes 
into account relevant considerations such as nature or purpose of the source material or the position 
of the author. Judgements are based on valid criteria but with limited justification. 

4 13-16 ¶ Analyses the source material, interrogating the evidence to make reasoned inferences and to show a 
range of ways the material can be used, for example by distinguishing between information and claim 
or opinion, although treatment of the two enquiries may be uneven. 

¶ Deploys knowledge of the historical context to illuminate and/or discuss the limitations of what can be 
gained from the content of the source material, displaying some understanding of the need to 
interpret source material in the context of the values and concerns of the society from which it is 
drawn. 

¶ Evaluation of the source material uses valid criteria which are justified and applied, although some of 
the evaluation may be weakly substantiated. Evaluation takes into account the weight the evidence 
will bear as part of coming to a judgement. 

5 17-20 ¶ Interrogates the evidence of the source in relation to both enquiries with confidence and 
discrimination, making reasoned inferences and showing a range of ways the material can be used, for 
example by distinguishing between information and claim or opinion. 

¶ Deploys knowledge of the historical context to illuminate and/or discuss the limitations of what can be 
gained from the content of the source material, displaying secure understanding of the need to 
interpret source material in the context of the values and concerns of the society from which it is 
drawn.  

¶ Evaluation of the source material uses valid criteria which are justified and fully applied. Evaluation 
takes into account the weight the evidence will bear as part of coming to a judgement and, where 
appropriate, distinguishes between the degree of certainty with which aspects of it can be used as the 
basis for claims. 

 
 
 



Paper 3, Option 35.1: Britain: losing and gaining an empire, 1763ς1914 

23 
 

Section A (AO2) Level 5 criteria explained 
 

5 17-20 ¶ Interrogates the evidence of the source in relation to both enquiries with confidence 
and discrimination, making reasoned inferences and showing a range of ways the 
material can be used, for example by distinguishing between information and claim 
or opinion. 

¶ Deploys knowledge of the historical context to illuminate and/or discuss the 
limitations of what can be gained from the content of the source material, displaying 
secure understanding of the need to interpret source material in the context of the 
values and concerns of the society from which it is drawn.  

¶ Evaluation of the source material uses valid criteria which are justified and fully 
applied. Evaluation takes into account the weight the evidence will bear as part of 
coming to a judgement and, where appropriate, distinguishes between the degree of 
certainty with which aspects of it can be used as the basis for claims. 

  

1. Analysis of source material 
¶ Have you interrogated the material, rather than simply repeated / re-described it? 

¶ Have you shown how it can be used? 

¶ Have you distinguished between information and opinion? 
 

2. Deployment of knowledge of the historical context 
¶ Have you selected and deployed knowledge with accuracy? 

¶ Have you selected and deployed relevant and specific factual knowledge? 

¶ Have you used this knowledge to illuminate or discuss the limitations of the content in the 

source material? 

¶ Have you shown why it is necessary to place a source within its historical context? Is your 

understanding of this importance secure in your answer? 

3. Evaluating the material and reaching a judgement  

¶ Have you considered the weight of evidence in reaching your judgement? 
¶ Have you considered the degree of certainty on which claims can be made? 
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As with any source question, you need to consider CONTENT and NATURE/ ORIGIN/ PURPOSE, 
ensuring you make inferences throughout and confirming, expanding, or challenging the sources 
using your own knowledge. You must use quotes! 
 
5 minutes planning: 
1) Identify the enquiries in the question 
2) Annotate the source - Annotate by identifying quotes, making inferences and adding brief own 

knowledge to either confirm details in the source, expand upon details in the source or 
challenge the details in the source. 

3) Plan your structure  
 
Intro: 

¶ Briefly outline the context/debate/issues in the investigation in the Q.  

¶ hǳǘƭƛƴŜ ǘƘŜ ǎƻǳǊŎŜΩǎ ǾƛŜǿ ƻƴ ǘƘŜ ǘǿƻ ŜƴǉǳƛǊƛŜǎ  

¶ Make it clear what your overall judgement is and explain this.  

 

Step 1
ωWhat are the two enquiries in the question?

Step 2

ωSupported inference for enquiry 1: Whatdoes the source suggest about 
enquiry 1?

Step 3

ωAccuracy for enquiry 1: In what ways does the sources fit with your knowledge 
(precise examples, relevant to the issue in question)

Step 4

ωCompleteness for enquiry 1: In what ways are the sources limited for studying 
the issue in question (important knowledge they omit)

Step 5

ωObjectivity for enquiry 1: How do the authors' backgrounds/aims/date of 
creation affect the value of the sources 

Step 6
ωRepeat the above for enquiry 2: SI-A-C-O

Conclude
ωSummarise for both enquiry points

How to structure responses in Section A 
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Main body paragraphs: 

 
Conclusion 

¶ Use clear criteria (accuracy) to assess how strongly the evidence the source uses 
supports their view 

¶ Judge what it is useful for (e.g. showing fact or personal opinion, in depth or overall 
impression, public mood or official view, to challenge or support accepted views etc.) 

¶ How useful is the source as a whole? Would sources contradict/corroborate? 
 

 
Key words to use: 

 
 

  

1 In terms of Accurate For  Indeed So 

2 In terms of Not comprehensive  Omission  Indeed So 

3 However Because  Intended  Portrayal Useful for  

Component  Stem  

Accuracy  Lƴ ǘŜǊƳǎ ƻŦ ŀƴ ŜƴǉǳƛǊȅ ƛƴǘƻΧΦΦΣ ǘƘŜ ǎƻǳǊŎŜ ǊŜǾŜŀƭǎΧΦΦ 
Lǘ ƛǎ ŀŎŎǳǊŀǘŜ ǘƻ ǎǳƎƎŜǎǘ ǘƘŀǘΧΦ 
{ƻ ǘƘŜ ǎƻǳǊŎŜ ƛǎ ǾŀƭǳŀōƭŜ ƛƴ ǘƘŀǘ ƛǘ ƛǎ ŀŎŎǳǊŀǘŜ κ ǘȅǇƛŎŀƭ ŦƻǊ ΧΧ (or in light 
of) 

Comprehensiveness Lƴ ǘŜǊƳǎ ƻŦ ŀƴ ŜƴǉǳƛǊȅ ƛƴǘƻΧΧΣ ǘƘŜ ǎƻǳǊŎŜ ƛǎ ƴƻǘ ŎƻƳǇǊŜƘŜƴǎƛǾŜ ƻŦ ΧΦ κ ƛǎ 
ƭƛƳƛǘŜŘ ōȅ ƛǘǎ ƻƳƛǎǎƛƻƴ ƻŦΧΦ 
LƴŘŜŜŘΧΦΦ 
{ƻ ǘƘƛǎ ƳŜŀƴǎ ǘƘŀǘ ǘƘŜ ǎƻǳǊŎŜ ƛǎ ƴƻǘ ŎƻƳǇǊŜƘŜƴǎƛǾŜ ŦƻǊ κ ƛƴ ΧΦ 

Objectivity  Lƴ ǘŜǊƳǎ ƻŦ ŀƴ ŜƴǉǳƛǊȅ ƛƴǘƻΧΧΣ ǘƘŜ ǎƻǳǊŎŜ ƛǎ ƳŀŘŜ ƳƻǊŜ ǾŀƭǳŀōƭŜ κ 
ǳǎŜŦǳƭ ǘƻ ŀƴ ƘƛǎǘƻǊƛŀƴ ŘǳŜ ƛǘ ƻǊƛƎƛƴ κ ǇǳǊǇƻǎŜ κ ǇǊƻǾŜƴŀƴŎŜΧΦ 
¢ƘŜ ǇǳǊǇƻǎŜ ƻŦ ǘƘŜ ǎƻǳǊŎŜ ǿŀǎ ǘƻΧΦ  
{ƻ ǘƘƛǎ ƎƛǾŜǎ ǘƘŜ ǎƻǳǊŎŜ ƎǊŜŀǘŜǊ ǾŀƭǳŜ ŦƻǊΧΦΦ 

Objective 

Subjective 

Balanced 

Propaganda 

Romanticising 

Representation 

Accurate 

Comprehensive  

Omit 

Validity 

Supported inference  

Selective 

Impartial 

1. Analysis of source material 

¶ Have you interrogated the material, rather than simply repeated / re-
described it? 

¶ Have you shown how it can be used? 

¶ Have you distinguished between information and opinion? 
2. Deployment of knowledge of the historical context 

¶ Have you selected and deployed knowledge with accuracy? 

¶ Have you selected and deployed relevant and specific factual 

knowledge? 

¶ Have you used this knowledge to illuminate or discuss the limitations 

of the content in the source material? 

¶ Have you shown why it is necessary to place a source within its 

historical context? Is your understanding of this secure? 

3. Evaluating the material and reaching a judgement  

¶ Have you considered the weight of evidence in reaching your 
judgement? 

¶ Have you considered the degree of certainty on which claims can be 
made? 
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STEP 1: Enquiry Enquiry 1  Enquiry 2 

STEP 2: Supported 
inferences about the 
message  
 

 
 
 
 
 
 
 
 
 
 
 
 

 

STEP 3: ACCURACY 
In what ways does the 
sources fit with your 
knowledge (precise 
examples, relevant to 
the issue in question) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

STEP 4: COMPLETE? 
In what ways are the 
sources limited for 
studying the issue in 
question (important 
knowledge they omit) 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

STEP 5: Objectivity  
How do the authors' 
backgrounds/aims/date 
of creation affect the 
value of the sources  
NATURE 
ORIGIN 
PURPOSE 
(evaluate) 

 
 
 
 
 
 
 
 
 
 
 
 
 
. 
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Assess the value of the source for revealing the importance of Egypt to Britain in the 
late 19th century and the immediate reasons why intervention was thought to be 
appropriate in 1882. Explain your answer, using the source, the information given 
about its origin and your own knowledge about the historical context. (June 2017)  

 

 

 

 

What does a Section A level 5 response look like? 
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Examiner comment: 

A very effective answer which is rooted in the source and identifies a range of key points for both 
enquiries and deploys knowledge to illustrate points and to highlight issues, e.g. with regard to 
international relations, which are not cited in the source. There is very good use of the attribution, 
the source itself and specific knowledge for evaluation. An impressive answer which merits Level 5. 
 

The first paragraph is an excellent example of the benefits of rooting the response in a close 
analysis of the source. The interrogation of the source is very effective throughout. 
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Assess the value of the source for revealing the causes of the Indian rebellion of 1857 and the 

nature of the British response to it? 

Source 1 is useful in identifying some of the reasons for the Indian rebellion of 1857 as well as 

showing the British response. The source gives an accurate portrayal of the causes for the 

rebellion; however the objectivity of the source does lead to certain causes being omitted. In 

terms of showing the British response the source is useful as it accurately shows the how the 

British felt towards the mutiny, although again the objectivity does hinder the sources' ability to 

show the full view. Overall, the source provides accurate examples of causes of the rebellion 

and the British response to it, however it does not provide a comprehensive view as major 

details are missed out due to its objectivity. 

In terms of the causes of the rebellion source 1 is of the view that it was the insensitivity and 

disregard for native beliefs that was the main cause for the rebellion. The source mentions that 

ΨǘƘŜ ƴŀǘƛǾŜ ǘǊŀŘƛǘƛƻƴǎ ƘŀǾŜ ƴƻǘ ōŜŜƴ ǊŜǎǇŜŎǘŜŘΩ ǿƘƛŎƘ ƛǎ ŀŎŎǳrate as ancient traditions such as 

Thagi and sati were banned by 1848 which outraged the native population. This did cause 

widespread unrest as it was viewed as an attack on their traditions, whilst many of these 

practices were slowly dying out across India it was the principle of Britain slowly destroying 

LƴŘƛŀƴ ŎǳƭǘǳǊŜ ǘƘŀǘ ŀƴƎŜǊŜŘ ǘƘŜ ǇŜƻǇƭŜΦ ¢ƘŜ ǎƻǳǊŎŜ ŀƭǎƻ ŎƻƳƳŜƴǘǎ ƻƴ ǘƘŜ ΨǊǳǘƘƭŜǎǎ ŀǇǇƭƛŎŀǘƛƻƴ 

ƻŦ ǘƘŜ ŘƻŎǘǊƛƴŜ ƻŦ ƭŀǇǎŜΩ ǎǳƎƎŜǎǘƛƴƎ ǘƘŀǘ ƛǘ ǿŀǎ ƳƛǎǳǎŜǎ ƻŦ ǘƘƛǎ ƭŀǿ ǘƘŀǘ ŎŀǳǎŜŘ ŀƴƎŜǊ ŀƴŘ ǿŀǎ ŀ 

cause for the rebellion. This is accurate as the doctrine of lapse took power away from the 

Indian people as it meant they had to have a male heir in order to keep their land otherwise it 

would be taken from them and given to the British. The abuse of this law fuelled tension and 

anger as the Indian people now had less and less land and therefore power. The source then 

ƎƻŜǎ ƻƴ ǘƻ ƭƛǎǘ ǘƘŜ ΨƻǾŜǊ-ȊŜŀƭƻǳǎ ƳƛǎǎƛƻƴŀǊƛŜǎΩ ŀǎ ŀƴƻǘƘŜǊ ǊŜŀǎƻƴ ŦƻǊ ǘƘŜ ǊŜōŜƭƭƛƻƴ ǎǳƎƎŜǎǘƛƴƎ ǘƘŀǘ 

it was the Evangelicals fault for the rebellion by trying to push their religion onto the Indian 

people who were majority Hindu and Muslim. This is accurate as the 1813 Charter Act allowed 

missionaries to have increasing powers in Indian and caused an influx of missionaries into the 

country. They promoted the teaching of English in school and bible studies which taught 

students that Christianity was superior to Hinduism. The missionaries arguably were the 

foundation of religious tensions as they had zero tolerance for the Indian religions and were 

focused on destroying their culture to convert them to Christianity.  Lastly the source mentions 

ǘƘŜ ΨōƭǳƴŘŜǊ ŀǎ ǘƘŀǘ ŎƻƴŎŜǊƴƛƴƎ ǘƘŜ ƘƻƎǎ ŦŀǘΩ ǎǳƎƎŜǎǘƛƴƎ ǘƘŀǘ ǘƘŜ ƳŜǊŜ ƛŘŜŀ ǘƘŀǘ ǘƘŜ ŎŀǊǘǊƛŘƎŜǎ 

could have contained pig and cow fat was enough to spark a rebellion. This is accurate as for 

many the cartridges were the catalyst for the rebellion as it infuriated everyone and gave a 

united cause for rebellion.  

However, the source is not entirely complete as it fails to emphasise the British responsibility 

in the causes for rebellion. Many of the causes listed shifts the blame onto the missionaries and 

the abuse of power by individuals and not the government as a whole. For example, the 

treatment of the sepoys by the British was a leading factor in the cause of the rebellion. The 

British tried to pay the sepoys less for the same work claiming that they were no longer working 

abroad but on British soil as Britain expanded their territory, angering them as they were doing 

the same work for less pay. Additionally, since sepoys were usually of the highest caste and 

therefore most religious the idea of working abroad terrified them. Part of their religion meant 

that they could not cross seas or large bodies of water so by working overseas they would be 

disobeying their religion and would therefore become an outcaste. Furthermore, when the EIC 
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was in control of India missionaries were not allowed, however once the British government 

took full control missionaries were allowed in therefore demonstrating how the British were the 

underlying cause of the religious tensions. The British also interfered in other social structures in 

India such as tax collection which meant aside from religion the British were destroying their 

social way of life causing mass anger. ¢ƘŜ ǎƻǳǊŎŜ ŘƻŜǎƴΩǘ ǇǊƻǾƛŘŜ ŀ ŎƻƳǇǊŜƘŜƴǎƛǾŜ ǾƛŜǿ ŀǎ ǘƘŜ 

reasons it listed alone does not explain how the rebellion became so widespread, however 

once combined with the other reasons for anger there becomes a common factor being the 

British government.  

The source is also useful in showing the British response to the rebellion as it gives an 

accurate view of how the British felt about the rebellion. The source describes the events as 

ΨōŀǊōŀǊƻǳǎ ŀŎǘǎΩΣ ΨƳŀǎǎŀŎǊŜŘΩ ŀƴŘ ΨǿƻƳŜƴ ŀƴŘ ŎƘƛƭŘǊŜƴ ǇƛǘƛƭŜǎǎƭȅ ƳǳǊŘŜǊŜŘΩΦ !ƭƭ ƻŦ ǘƘƛǎ ǾƛƻƭŜƴǘ 

imagery suggests the source is trying to justify the British response by making it seem like the 

Indians were merciless murders.  ¢Ƙƛǎ ƛǎ ŀŎŎǳǊŀǘŜ ŀǎ ǘƘŜ .ǊƛǘƛǎƘ ǾƛŜǿŜŘ ǘƘŜ ΨƳǳǘƛƴȅΩ ŀǎ ŀƴ ŀŎǘ ƻŦ 

savage revolt by the sepoys alone and felt they should be punished accordingly. Additionally, 

ǘƘŜ ǎƻǳǊŎŜ ŘŜǇƛŎǘǎ ǘƘŀǘ ǾƛƻƭŜƴǘ ǊŜǇŜǊŎǳǎǎƛƻƴǎ ǿƛƭƭ ōŜ ƴŜŎŜǎǎŀǊȅ ǿƘŜƴ ƛǘ ǎŀȅǎ ΨǘƘƻǎŜ ǊŜǎǇƻƴǎƛōƭŜ 

ŦƻǊ ǘƘŜ ƻǳǘǊŀƎŜǎ ǿƛƭƭ ōŜ ǘŀǳƎƘǘ ŀƴ ƛƳǇǊŜǎǎƛǾŜ ƭŜǎǎƻƴΩ ǘƘƛǎ ƛǎ ŀŎŎǳǊŀǘŜ ŀǎ ǘƘŜ .ǊƛǘƛǎƘ ǘƘƻǳƎƘ 

strapping the sepoys and other involved to cannons and shooting them in order to have double 

ŘŜŀǘƘ ǿŀǎ ŀƴ ŀŎŎŜǇǘŀōƭŜ ǊŜǎǇƻƴǎŜΦ ¢ƘŜ ǎƻǳǊŎŜ ƳŜƴǘƛƻƴǎ ǘƘŜ .ǊƛǘƛǎƘ Ƴǳǎǘ ƴƻǿ ΨǎƘƻǿ ǊŜǎǇŜŎǘ ǘƻ 

ƭƻŎŀƭ ǘǊŀŘƛǘƛƻƴǎΩ ǎǳƎƎŜǎǘƛƴƎ ǘƘŀǘ ǘƘŜȅ ŀǊŜ ǘǊȅƛƴƎ ǘƻ ƭŜŀǊƴ ǎƻƳŜǘƘƛƴƎ ŦǊƻƳ ǘƘŜ ǊŜōellion and make 

ǎǳǊŜ ƛǘ ŘƻŜǎƴΩǘ ƘŀǇǇŜƴ ŀƎŀƛƴΦ This is accurate as the 1858 proclamation was all about 

toleration of the Indian culture showing that they did actually try to make changes.  

Again the source is not comprehensive in terms of the British response to the rebellion due to 

its objectivity. For example, this source is from a newspaper therefore is very sensationalised. 

Whilst the missionaries did play a large part for the cause of the rebellion the fact that the 

source is aimed at the British public means it would likely want to omit the British involvement 

in the cause in order to shift the blame away from the British. The same can be said about the 

purpose of this article. It is usŜŦǳƭ ǘƘƻǳƎƘ ŀǎ ƛǘ ǎƘƻǿǎ Ƙƻǿ ǘƘŜ .ǊƛǘƛǎƘ ǿŀƴǘŜŘ ǘƘŜ ΨƳǳǘƛƴȅΩ ǘƻ ōŜ 

portrayed. {ƛƴŎŜ ƛǘΩǎ ǎǳǇǇƻǎŜŘ ǘƻ ǊŀŘƛŎŀƭ ǘƘŜ ǎƻǳǊŎŜ ŘƻŜǎ ǘƻǳŎƘ ƻƴ ǘƘŜ .ǊƛǘƛǎƘ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ 

ǘƻƭŜǊŀǘŜ LƴŘƛŀƴ ŎǳƭǘǳǊŜ ƘƻǿŜǾŜǊΣ ƛǘ ƛǎ ǎǘƛƭƭ ŀƛƳŜŘ ŀǘ ǘƘŜ .ǊƛǘƛǎƘ ǇǳōƭƛŎ ŀƴŘ ǘƘŜǊŜŦƻǊŜ ǿƻƴΩǘ ǿŀƴǘ ǘƻ 

place too much blame and responsibility onto the British government. Furthermore, the source 

being written in 1857 is useful as it was at the start of the rebellion, before the atrocities 

happened. This explains why the source seems to be downplaying the British reaction as the 

actual reaction was far more dehumanising such as forcing Hindus to eat beef and Muslims to 

eat pork. However, this useful as it shows the British rational behind the punishments and 

Ƙƻǿ ǘƘŜȅ ŘŜŜƳŜŘ ƛǘ ǘƻ ōŜ Ψŀƴ ƛƳǇǊŜǎǎƛǾŜ ƭŜǎǎƻƴΩ. 

In conclusion, source 1 is very useful in revealing the causes of the rebellion and the Briths 

response driving it as it provides accurate examples of both. It provides useful insight into the 

British perspective on the rebellion and how it was portrayed the the public back in Britain. 

Whilst it does give a limited range of causes for the rebellion this is useful in showing how the 

British wanted the rebellion to be perceived. Furthermore it being written at the start of the 

rebellion shows the British thouƎƘǘ ǇǊƻŎŜǎǎ ƛƴ ŘŜŎƛŘƛƴƎ ŀ ΨŦŀƛǊΩ ǇǳƴƛǎƘƳŜƴǘΦ  
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Section B and C Mark Scheme (AO1) 
 

Target: AO1: Demonstrate, organise and communicate knowledge and understanding to analyse and evaluate 
the key features related to the periods studied, making substantiated judgements and exploring concepts, as 
relevant, of cause, consequence, change, continuity, similarity, difference and significance. 
 
Each level descriptor has 4 strands: 

¶ Exploration and analysis of key issues 

¶ Deployment of accurate and relevant information (knowledge) 

¶ Reaching a judgement overall 

¶ Organisation and Communication 

 

Level Mark Descriptor 

1 1-3 ¶ Simple or generalised statements are made about the topic. 

¶ Some accurate and relevant knowledge is included, but it lacks range and depth and does not 
directly address the question. 

¶ The overall judgement is missing or asserted. 

¶ There is little, if any, evidence of attempts to structure the answer, and the answer overall lacks 
coherence and precision. 

2 4-7 ¶ There is limited analysis of some key features of the period relevant to the question, but 
descriptive passages are included that are not clearly shown to relate to the focus of the 
question. 

¶ Mostly accurate and relevant knowledge is included, but lacks range or depth and has only 
implicit links to the demands and conceptual focus of the question. 

¶ An overall judgement is given but with limited substantiation and the criteria for judgement are 
left implicit. 

¶ The answer shows some attempts at organisation, but most of the answer is lacking in 
coherence, clarity and precision. 

3 8-12 ¶ There is some analysis of, and attempt to explain links between, the relevant key features of the 
period and the question, although descriptive passages may be included. 

¶ Mostly accurate and relevant knowledge is included to demonstrate some understanding of the 
demands and conceptual focus of the question, but material lacks range or depth. 

¶ Attempts are made to establish criteria for judgement and to relate the overall judgement to 
them, although with weak substantiation. 

¶ The answer shows some organisation. The general trend of the argument is clear, but parts of it 
lack logic, coherence and precision. 

4 13-16 ¶ Key issues relevant to the question are explored by an analysis of the relationships between key 
features of the period, although treatment of issues may be uneven. 

¶ Sufficient knowledge is deployed to demonstrate understanding of the demands and conceptual 
focus of the question and to meet most of its demands. 

¶ Valid criteria by which the question can be judged are established and applied in the process of 
coming to a judgement. Although some of the evaluations may be only partly substantiated, the 
overall judgement is supported. 

¶ The answer is generally well organised. The argument is logical and is communicated with clarity, 
although in a few places it may lack coherence and precision 

5 17-20 ¶ Key issues relevant to the question are explored by a sustained analysis of the relationships 
between key features of the period. 

¶ Sufficient knowledge is deployed to demonstrate understanding of the demands and conceptual 
focus of the question, and to respond fully to its demands. 

¶ Valid criteria by which the question can be judged are established and applied and their relative 
significance evaluated in the process of reaching and substantiating the overall judgement. 

¶ The answer is well organised. The argument is logical and coherent throughout and is 
communicated with clarity and precision. 
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Section B and C (AO1) Level 5 criteria explained 

 
  

  

р мтςнл ¶ YŜȅ ƛǎǎǳŜǎ ǊŜƭŜǾŀƴǘ ǘƻ ǘƘŜ ǉǳŜǎǘƛƻƴ ŀǊŜ ŜȄǇƭƻǊŜŘ ōȅ ŀ ǎǳǎǘŀƛƴŜŘ ŀƴŀƭȅǎƛǎ ƻŦ ǘƘŜ 

ǊŜƭŀǘƛƻƴǎƘƛǇǎ ōŜǘǿŜŜƴ ƪŜȅ ŦŜŀǘǳǊŜǎ ƻŦ ǘƘŜ ǇŜǊƛƻŘΦ 

¶ {ǳŦŦƛŎƛŜƴǘ ƪƴƻǿƭŜŘƎŜ ƛǎ ŘŜǇƭƻȅŜŘ ǘƻ ŘŜƳƻƴǎǘǊŀǘŜ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ŘŜƳŀƴŘǎ 

ŀƴŘ ŎƻƴŎŜǇǘǳŀƭ ŦƻŎǳǎ ƻŦ ǘƘŜ ǉǳŜǎǘƛƻƴΣ ŀƴŘ ǘƻ ǊŜǎǇƻƴŘ Ŧǳƭƭȅ ǘƻ ƛǘǎ ŘŜƳŀƴŘǎΦ 

¶ ±ŀƭƛŘ ŎǊƛǘŜǊƛŀ ōȅ ǿƘƛŎƘ ǘƘŜ ǉǳŜǎǘƛƻƴ Ŏŀƴ ōŜ ƧǳŘƎŜŘ ŀǊŜ ŜǎǘŀōƭƛǎƘŜŘ ŀƴŘ ŀǇǇƭƛŜŘ 

ŀƴŘ ǘƘŜƛǊ ǊŜƭŀǘƛǾŜ ǎƛƎƴƛŦƛŎŀƴŎŜ ŜǾŀƭǳŀǘŜŘ ƛƴ ǘƘŜ ǇǊƻŎŜǎǎ ƻŦ ǊŜŀŎƘƛƴƎ ŀƴŘ 

ǎǳōǎǘŀƴǘƛŀǘƛƴƎ ǘƘŜ ƻǾŜǊŀƭƭ ƧǳŘƎŜƳŜƴǘΦ 

¶ ¢ƘŜ ŀƴǎǿŜǊ ƛǎ ǿŜƭƭ ƻǊƎŀƴƛǎŜŘΦ ¢ƘŜ ŀǊƎǳƳŜƴǘ ƛǎ ƭƻƎƛŎŀƭ ŀƴŘ ŎƻƘŜǊŜƴǘ ǘƘǊƻǳƎƘƻǳǘ 

ŀƴŘ ƛǎ ŎƻƳƳǳƴƛŎŀǘŜŘ ǿƛǘƘ ŎƭŀǊƛǘȅ ŀƴŘ ǇǊŜŎƛǎƛƻƴΦ 

4. Organisation and Communication - Formed to fit and support an argument  

¶ Is your argument clearly organised addressing one factor / point per paragraph? 

¶ Is your argument logically organised to support your argument? 

¶ Is your argument coherent? (i.e. Have you full explained your argument in the introduction 
then consistently applied and referred to in each paragraph)? 

¶ Have you communicated your argument precisely and with clarity using specific language 
and key words?  

3. Reaching a judgement overall - Judgement (established and 
evaluated) 

¶ Have you thoroughly substantiated your evaluation and made a judgement based 
on consistently and thoroughly applied Ψvalid ŎǊƛǘŜǊƛŀΩ, such as: 

¶  Factors (causes, consequences, etc.) that were superficial vs deep and underlying? 

¶ Short-term vs long term vs trigger factors? 

¶ Factors that had wide vs narrow impact / significance/effect? 

1. Exploration and analysis of key issues - Conceptual focus (the shape of 
your essay) 

¶ Have you analysed the key features of the period (specified or suggested) in relation to the 
focus of the question consistently throughout the essay? 

¶ Have you addressed a range of relevant factors? 

¶ Are you sticking to the topic focus; i.e. are your points relevant and valid? Are you consistent? 

¶ Is your understanding of the topic holistic; i.e. have you made links? 

2. Deployment of accurate and relevant information (knowledge) - Detail 
¶ Have you selected and deployed knowledge with accuracy? 

¶ Have you selected and deployed relevant knowledge? 

¶ Is the knowledge you have selected and deployed in depth? 

¶ Have you selected and deployed a range of points and detail? (i.e. more than one factor/event 

and selected from across the chronology demanded by the question? 
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1. RESPOND TO THE PRECISE WORDING OF THE QUESTION  
In order to help you understand what the question is asking you to do, the first thing you should do is read the 
question and look for these 3 foci: 

¶ Topic focus (the topic of the question) 

¶ Conceptual focus (the 2nd order historical concept of the question) 

¶ Chronological focus (the time period of the question) 

¶ Adjectival/adverbial qualifier: these are specific words in the question and they expect you to respond to 
ŀƴŘ ŎƘŀƭƭŜƴƎŜΦ ƛΦŜΦ ƛŦ ǘƘŜȅ ǳǎŜ ǘƘŜ ǿƻǊŘ ΨǘǊŀƴǎŦƻǊƳŜŘΩ or ask about ΨŦǳƴŘŀƳŜƴǘŀƭ ŦŜŀǘǳǊŜǎΩ ƻŦ ŀƴ ŜǊŀ 
όǊŀǘƘŜǊ ǘƘŀƴ ΨŦŜŀǘǳǊŜǎΩύ, address the precise meaning of this word in your introduction, challenge it based 
on what you know and come up with a better word instead that fits your judgement.  

 
2. PLAN YOUR JUDGEMENT CAREFULLY AND STATE THIS IN YOUR INTRODUCTION 
²ǊƛǘƛƴƎ ŀƴ ƛƴǘǊƻŘǳŎǘƛƻƴ ǎƘƻǳƭŘ ōŜ ǘƘŜ I!w59{¢ ǇŀǊǘ ƻŦ ǿǊƛǘƛƴƎ ŀƴ ŜǎǎŀȅΦ LŦ ƛǘΩǎ ƴƻǘΣ ȅƻǳ ƘŀǾŜƴΩǘ ǇƭŀƴƴŜŘ 
properly or have regurgitated a previous essay. You should always: 

1. Address the question, including any specific language used. 
2. State the 3-4 factors you will address 
3. State and explain your judgement of most important precisely and explicitly in 1-2 sentences.  

 
оΦ {¢!¢9 ¸h¦w Ψ±![L5 /wL¢9wL!Ω 9·t[L/L¢[¸ Lb ¸h¦w Lb¢whΣ [LbY{ !b5 /hb/[¦{Lhb  

¶ Valid criteria = How have you made your decision? Valid criteria consider the relative importance of 
factors and the weight applied to these in reaching a judgement. 

¶ You must be specific in your language when explaining how you have weighed up the relative importance 
of factors (e.g. underpinning cause, trigger, fatal combination etc). For example: 

ΨL ŎƘƻǎŜ ǘƘƛǎ ǇŀƛǊ ƻŦ ǘǊƻǳǎŜǊǎΦ Lǘ ǿŀǎ ǘƘŜ ōŜǎǘΦΩ 
= Level 2 - A judgement given, with justification asserted.  
ΨL ŎƘƻǎŜ ǘƘƛǎ ǇŀƛǊ ƻŦ ǘǊƻǳǎŜǊǎ ōŜŎŀǳǎŜ ƛǘ ǎǳƛǘŜŘ ƳŜ ōŜǎǘΦΩ 
= Level 3 - A judgement with some justification, but without the evidence of valid criteria being applied. 
ΨL ŎƘƻǎŜ ǘƘƛǎ ǇŀƛǊ ƻŦ ǘǊƻǳǎŜǊǎ ōŜŎŀǳǎŜΣ ŀƭǘƘƻǳƎƘ ƻǘƘŜǊǎ ǿŜǊŜ ŀ ōŜǘǘŜǊ Ŧƛǘ ƻǊ ōŜǘǘŜǊ ǇǊƛŎŜ ώҌ ŎƻƳǇŀǊŀǘƛǾŜ 
details], this pair was the best combination of a good fit round the waist and the right length at a price of 
ǿƘƛŎƘ L ŎƻǳƭŘ ŀŦŦƻǊŘΦΩ 
= Level 4 and 5 - Exemplifies the use of criteria for overall judgement and with justification. 

¶ The selection of the criteria used will be dependent upon the nature of the question being asked. For 
ŜȄŀƳǇƭŜΣ ŀ ΨƳŀƛƴ ŎƻƴǎŜǉǳŜƴŎŜΩ ŦŀŎǘƻǊ ǉǳŜǎǘƛƻƴ ǿƻǳƭŘ ǇǊƻōŀōƭȅ ǊŜǉǳƛǊŜ ŎǊƛǘŜǊƛŀ ǘƘŀǘ ǿŜƛƎƘ ǳǇ ǘƘŜ ǊŜƭŀǘƛǾŜ 
ƛƳǇƻǊǘŀƴŎŜ ƻŦ ŜŦŦŜŎǘǎΣ ŀƴŘ ŀ ΨǎƛƎƴƛŦƛŎŀƴŎŜΩ ǉǳŜǎǘion would need a discussion of criteria related to impact.  

 
4. EVIDENCE NEEDS TO BE DETAILED, SPECIFIC AND COVER THE FULL RANGE OF THE QUESTION.  
If you asked about 1865-90, for example, you should aim to include examples from across the period, rather 
than just 1865-75. 
 
5. EXPLAIN THE IMPACT AND RESULTS OF YOUR EXAMPLES ς HOW AND WHY? 
Lǘ ƛǎ ƴƻǘ ŜƴƻǳƎƘ ǘƻ ǎŀȅ ΨǘƘŜǊŜŦƻǊŜ ǘƘƛǎ ƭŜŘ ǘƻ problems for race relationsΣ ƛŦ ȅƻǳ ŘƻƴΩǘ ǎŀȅ Ih² !b5 ²I¸ - from 
whom, for whom, when, how, why, in what form, what was being challenged precisely? A good way to do this 
is to think about the sequence of events that followed as a result ς ¢Ƙƛǎ ƭŜŘ ǘƻΧΦΦ !ǎ ŀ ǊŜǎǳƭǘΧΦ 
 
6. REFER BACK TO YOUR JUDGEMENT AND THE QUESTION AND LINK BETWEEN YOUR FACTORS (PEEL). This is 
a must for Level 3 (D-C grade). E.g.  IƻǿŜǾŜǊΣ ǘƘŜ ŦŀŎǘƻǊ ƻŦΧΦǿƻǳƭŘ ƴƻǘ ƘŀǾŜ ŎŀǳǎŜŘ ŀ ǘƘǊŜŀǘ ƘŀƴŘ ƛǘ ƴƻǘ ōŜŜƴ 
ŦƻǊ ΧΦΦ ²ƛǘƘƻǳǘ ǘƘŜ ŦŀŎǘƻǊ ƻŦΧΦ If ΧΧΧΦIŀŘ ƛǘ ƴƻǘ ōŜŜƴ ŦƻǊΧΦ 
 
7.  STRUCTURE YOUR ANSWER ACCORDING TO THE QUESTION TYPE ς see below!! 

¶ Cause, Consequence or significance = compare the importance of 4 factors and give a most important that 
links the other 3 / by weighing up. 

¶ Change and continuity OR similarity and difference = compare within 4 factors (=8 mini PEELS) to support 
your balanced judgement  

What are the top tips for success in Section B and C (AO1)? 
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On the mark schemes for all the new Edexcel A-Level papers, there is a requirement to 

establish and use criteria in your judgements. This just means showing the examiner how 

you can measure the extent of something.  

 

But this is not hard to do - it simply means being clear about the reasons for the judgements 

you make! IŜǊŜ ŀǊŜ ǎƻƳŜ ǘƘƻǳƎƘǘǎ ŦƻǊ Ƙƻǿ ȅƻǳ Ŏŀƴ Řƻ ǘƘƛǎ ΧΧΦ 

 

Change/Continuity, Significance, and Similarity/Difference criteria (to judge the extent)  

* Amount of people affected ς consider social class, geographical spread, age and gender 

* Length of change or impact ς short or long term? 

* Deep difference or lots of progress compared to previous situation ς eg: in attitudes or 

policies  

* Speed or pace ς happened quickly or slowly over time? 

* Effectiveness ς accepted or resisted?  

* Level of threat to the status quo  

 

Consequence criteria (to judge the most significant consequence) 

* Speed or pace ς effects happened quickly or slowly over time? 

* Effectiveness ς accepted or resisted?  Achieved aims? 

* Coherence/consistency ς stayed the same or adapted? 

* Lead to or connected to other effects  

   

Causation criteria (to judge the most significant cause)  

* Connections to other causes 

* Presence in a range of factors 

* Level of threat to the status quo  

* Trigger ς present for a short time, but without it the event or change may not have 

happened when it did 

* Underlying ς present for a long time and created the conditions for an event or change to 

happen  

 

The criteria you use will depend on the conceptual focus of the questions and the topic focus  

 

5ƻƴΩǘ ƻǾŜǊŘƻ ƛǘ ς keep to around 3 criteria for any one question  

 

For some questions, you could structure your answer around the criteria   

 

In reaching a judgement, you should also evaluate the relative significance of 

criteria ς for example in judging the extent of change you might conclude that 

something which affects all social classes is more significant than something 

that lasts a long time (or vice versa) 

²Ƙŀǘ ŀǊŜ Ψ±ŀƭƛŘ /ǊƛǘŜǊƛŀΩΚ 
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Change and continuity Change and continuity  

Decode the question: write down the q, underlining the following: 

¶ Topic focus (the topic of the question) 

¶ Conceptual focus (the 2nd order historical concept of the question) 

¶ Chronological focus (the time period of the question) 

¶ Adjectival/adverbial qualifier: these are ǎǇŜŎƛŦƛŎ ǿƻǊŘǎ ƛƴ ǘƘŜ ǉǳŜǎǘƛƻƴ ŀƴŘ ǘƘŜȅ ŜȄǇŜŎǘ ȅƻǳ ǘƻ ǊŜǎǇƻƴŘ ǘƻ ŀƴŘ ŎƘŀƭƭŜƴƎŜΦ LΦŜΦ LŦ ǘƘŜȅ ǳǎŜ ǘƘŜ ǿƻǊŘ ΨǘǊŀƴǎŦƻǊƳŜŘΩ or ask about ΨŦǳƴŘŀƳŜƴǘŀƭ ŦŜŀǘǳǊŜǎΩ ƻŦ ŀƴ ŜǊŀ όǊŀǘƘŜǊ ǘƘŀƴ 
ΨŦŜŀǘǳǊŜǎΩύ, address the precise meaning of this word in your introduction, challenge it based on what you know and come up with a better word instead that fits your judgement.  

Intro (this 
should be the 
hardest part of 
the essay) 

1. Address the question, including any specific 
language used. 
 

2. State the 3-4 factors you will address 
 

3. State and explain your judgement of most 
important precisely and explicitly in 1-2 
sentences. Use valid criteria to show relative 
importance of factors. 

Body of the essay ς 8 peels 

¶ Evidence needs to be detailed, specific and cover the full range of the question.  

¶ Explain the impact and results of your examples ς how and why? Lǘ ƛǎ ƴƻǘ ŜƴƻǳƎƘ ǘƻ ǎŀȅ ΨǘƘŜǊŜŦƻǊŜ ǘƘƛǎ ƭŜŘ ǘƻ ǇǊƻōƭŜƳǎ ŦƻǊ ƘŜƴǊȅΣ ƛŦ ȅƻǳ ŘƻƴΩǘ ǎŀȅ Ƙƻǿ ŀƴŘ ǿƘȅ - from whom, for whom, when, how, why, in what 
form, what was being challenged precisely? A good way to do this is to think about the sequence of events that followed as a result ς ǘƘƛǎ ƭŜŘ ǘƻΧΦΦ !ǎ ŀ ǊŜǎǳƭǘΧΦ 

¶ Link back to your judgement and the question and link between your factors (peel). This is a must for level 3 (d-c grade). E.g.  IƻǿŜǾŜǊΣ ǘƘŜ ŦŀŎǘƻǊ ƻŦΧΦǿƻǳƭŘ ƴƻǘ ƘŀǾŜ ŎŀǳǎŜŘ ŀ ǘƘǊŜŀǘ ƘŀƴŘ ƛǘ ƴƻǘ ōŜŜƴ ŦƻǊ ΦΦ Without the 
ŦŀŎǘƻǊ ƻŦΧΦ If ΧΦƘŀŘ ƛǘ ƴƻǘ ōŜŜƴ ŦƻǊΧΦ 

Factor 1 Change / For / Positive / Similarity PEEL Continuity / Against / Negative / Difference PEEL Vocabulary to show extent of change / difference / 
positive / agreement  
 
 
 
 

Factor 2 Change / For / Positive / Similarity PEEL  
 
 

Continuity / Against / Negative / Difference PEEL Vocabulary to show extent of change / difference / 
positive / agreement  
 
 
 
 

Factor 3 Change / For / Positive / Similarity PEEL 
 
 
 

Continuity / Against / Negative / Difference PEEL Vocabulary to show extent of change / difference / 
positive / agreement  
 
 
 
 

Factor 4 (if 
time) 

Change / For / Positive / Similarity PEEL  
 

Continuity / Against / Negative / Difference PEEL Vocabulary to show extent of change / difference / 
positive / agreement  
 
 
 
 

Conclusion 1. State and explain your judgement of most important precisely and explicitly in 1-2 sentences.  
2. Use valid criteria = how have you made your decision? Use valid criteria to show the relative importance of factors. E.g. pace of change, range of change in affecting the population, degree of impact etc.  
3. Show links between as many factors as you can.  
4. Use the language of extent. 

Planning grids should be completed for every essay Planning grids should be completed for every essay 
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Factor Qs: Causation  

Decode the question: write down the q, underlining the following: 

¶ Topic focus (the topic of the question) 

¶ Conceptual focus (the 2nd order historical concept of the question) 

¶ Chronological focus (the time period of the question) 

¶ Adjectival/adverbial qualifier: these are ǎǇŜŎƛŦƛŎ ǿƻǊŘǎ ƛƴ ǘƘŜ ǉǳŜǎǘƛƻƴ ŀƴŘ ǘƘŜȅ ŜȄǇŜŎǘ ȅƻǳ ǘƻ ǊŜǎǇƻƴŘ ǘƻ ŀƴŘ ŎƘŀƭƭŜƴƎŜΦ LΦŜΦ LŦ ǘƘŜȅ ǳǎŜ ǘƘŜ ǿƻǊŘ ΨǘǊŀƴǎŦƻǊƳŜŘΩ or ask about ΨŦǳƴŘŀƳŜƴǘŀƭ ŦŜŀǘǳǊŜǎΩ ƻŦ ŀƴ ŜǊŀ όǊŀǘƘŜǊ 
ǘƘŀƴ ΨŦŜŀǘǳǊŜǎΩύ, address the precise meaning of this word in your introduction, challenge it based on what you know and come up with a better word instead that fits your judgement.  

Intro (this 
should be 
the hardest 
part of the 
essay) 

1. Address the question, including any specific language used. 
 

2. State the 3-4 factors you will address 
 

3. State and explain your judgement of most important 
precisely and explicitly in 1-2 sentences. Use valid criteria 
to show relative importance of factors. 

Body of the essay ς 4 peels 

¶ Evidence needs to be detailed, specific and cover the full range of the question.  

¶ Explain the impact and results of your examples ς how and why? Lǘ ƛǎ ƴƻǘ ŜƴƻǳƎƘ ǘƻ ǎŀȅ ΨǘƘŜǊŜŦƻǊŜ ǘƘƛǎ ƭŜŘ ǘƻ ǇǊƻōƭŜƳǎ ŦƻǊ ƘŜƴǊȅΣ ƛŦ ȅƻǳ ŘƻƴΩǘ ǎŀȅ Ƙƻǿ ŀƴŘ ǿƘȅ - from whom, for whom, when, how, why, in 
what form, what was being challenged precisely? A good way to do this is to think about the sequence of events that followed as a result ς ǘƘƛǎ ƭŜŘ ǘƻΧΦΦ !ǎ ŀ ǊŜǎǳƭǘΧΦ 

¶ Link back to your judgement and the question and link between your factors (peel). This is a must for level 3 (d-c grade). E.g.  IƻǿŜǾŜǊΣ ǘƘŜ ŦŀŎǘƻǊ ƻŦΧΦǿƻǳƭŘ ƴƻǘ ƘŀǾŜ ŎŀǳǎŜŘ ŀ ǘƘǊŜŀǘ ƘŀƴŘ ƛǘ ƴƻǘ ōŜŜƴ ŦƻǊ ΦΦ 
²ƛǘƘƻǳǘ ǘƘŜ ŦŀŎǘƻǊ ƻŦΧΦ If ΧΦƘŀŘ ƛǘ ƴƻǘ ōŜŜƴ ŦƻǊΧΦ 

Factor 1 PEEL Relative importance (use VALID CRITERIA vocab) 
 
 
 
 

Factor 2 PEEL Relative importance (use VALID CRITERIA vocab) 
 
 
 
 

Factor 3 PEEL Relative importance (use VALID CRITERIA vocab) 
 
 
 
 
 

Factor 4 (if 
time) 

PEEL Relative importance (use VALID CRITERIA vocab) 
 
 
 
 

Conclusion 1. State and explain your judgement of most important precisely and explicitly in 1-2 sentences.  
2. Use valid criteria = how have you made your decision? Use valid criteria to show the relative importance of factors. E.g. degree of impact, range of impact across population, tangible change, a 

product of another cause, exacerbates etc.  
3. Show links between as many factors as you can.  
4. Use the language of extent. 
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To what extent were the rebellions in Upper and Lower Canada in the years 1837ï
38 motivated by common causes? (June 2017) 
 

 

What does a Section B level 5 response look like? 
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άLachlan Macquarie made a very positive contribution to the development of the State of 

New South Wales, 1809-23, how far do you agree?έ 

Lachlan Macquarie was one of the first, and most well-known Australian colonial Governor, 

who served his role from 1809 to 1823. In this time Lachlan made a number of decisions 

that both had positive and negative impacts on the state as a whole, for both the settlers 

who arrived in Australian penal colony, as well as the impact on the Aboriginal people. 

Lachlan helped the colonies in a number of ways, such as creating valuable infrastructure 

and creating a form of currency for the colony to use temporarily. He also helped convicts 

redeem themselves back into a free citizen with free land grants. However Lachlan also had 

a very bad relationship with the Aboriginal people, and was responsible for the death of 

thousands of Aboriginal people. Therefore I believe that yes Lachlan did make a number of 

positive contributions, but also made very negative ones, and therefore I would argue that 

Macquarie did have a number of positive impacts on the state, but to say on the whole they 

were very positive is inaccurate due to his treatment of Aboriginal people.  

On one hand it could be argued that Macquarie had a positive impact in transforming the 

penal settlement into a self-sustainable colony. Macquarie helped build housing for 

colonists as well as a bank, a functional port and a number of other buildings that further 

enhanced infrastructure of the State of New South Wales. He also built a townhouse, a 

hospital and the Windsor Court House. This would support the idea that Lachlan did have 

positive impact in regards to infrastructure, however this also came with some negative 

impacts. The Bigge report of 1822 examined the colony and was sent back to London, where 

ƛǘ ǎǘŀǘŜŘ ǘƘŀǘ [ŀŎƘƭŀƴΩǎ ŦǊŜŜ ƭŀƴŘ ƎǊŀƴǘǎ ǘƻ ŎƻƴǾƛŎǘǎ ŀǎ ǿŜƭƭ ŀǎ ƛƴǘŜƎǊŀǘƛƻƴ ōŀŎƪ ƛƴǘƻ ǎƻŎƛŜǘȅ 

was wrong and immoral. However this would suggest a negative impact on the state of New 

South Wales, as it was now appealing for them to come to Australia, driving up the convict 

population massively. This would therefore show that yes, Lachlan Macquarie did have 

some positive impacts on the state of New South Wales, but he also was responsible for 

negative impacts as well, such as a huge convict population free with land grants, thus 

ǎƘƻǿƛƴƎ ǘƘŀǘ ǎŀȅƛƴƎ [ŀŎƘƭŀƴ aŀŎǉǳŀǊƛŜΩǎ ƛƳǇŀŎǘ ƻƴ ǘƘŜ {ǘŀǘŜ ƻŦ b{² ǿŀǎ ǾŜǊȅ ǇƻǎƛǘƛǾŜ ƛǎ 

simply not true. 

Yet another factor to consider is the morality and order Macquarie restored from 

transforming the State from a simple penal colony, to a self-sustainable one. Lachlan helped 
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restore order within his colonies by allowing prisoners a way to freedom, whilst reminding 

them it can easily be taken away again. This helped create a form of law and for the free 

settlers and convicts, following the recent Rum Rebellion of 1808. This would suggest that 

Lachlan had a positive impact in regards to restoring a form of law and order. However this 

did not apply to the estimated 750,000-1,000,000 Aboriginal people who also called the 

Ŏƻƭƻƴƛŀƭ ǎŜǘǘƭŜƳŜƴǘ ǘƘŜƛǊ ƘƻƳŜΦ .ȅ ŀƭƭƻǿƛƴƎ ǇǊƛǎƻƴŜǊΩǎ ŦǊŜŜŘƻm, as well as access to 

weapons led to conflict between emancipists, free settlers and Aboriginal people. This 

would suggest that although Macquarie may have had a positive impact in regards to law 

and order for settlers, this did not apply to Aboriginal people who suffered due to his 

decisions.  

The third influential factor to consider in regards to the question is the matter of economy. 

Before Macquarie was assigned Governor of NSW, the colony did not have any form of its 

own currency. This would be an issue for the colony as it did not have a financial system, in 

which it could be used for such things as trade and paying settler wages. However 

Macquarie saw around this by creating his own currency, where he would make a hole in a 

normal Spanish dollar to make it his own. This served as a temporary form of currency and 

helped contribute to creating some sort of financial system, which would suggest that in 

regards to economy, Macquarie had a positive effect on the economy through creating a 

form of currency. However it could be argued that in fact this was not that positive, as the 

currency could never be permanent, and was simply delaying the colony from finding a fixed 

ŦƻǊƳ ƻŦ ŎǳǊǊŜƴŎȅΦ ¢ƘŜǊŜ ǿŀǎ ŀƭǎƻ ǘƘŜ ŦŀŎǘ ǘƘŀǘ Ƙƛǎ ά!ǳǎǘǊŀƭƛŀƴ ŘƻƭƭŀǊέ ǿŀǎ ƳŀŘŜ ŦǊƻƳ ŀ 

currency that already existed, and this would not have worth outside of the colony in 

regards to trade. This would therefore show that although Lachlan made headway for the 

colonies economy, its impact may have not been positive, as it led to more complications 

down the line.  

IƻǿŜǾŜǊ L ǿƻǳƭŘ ŀǊƎǳŜ ǘƘŀǘ ōƻǘƘ ǎƛŘŜ ƘƻƭŘ ǾŀƭƛŘƛǘȅ ƛƴ ǎǘŀǘƛƴƎ ǘƘŀǘ [ŀŎƘƭŀƴΩǎ ƛƳǇŀŎǘ ƻƴ ǘƘŜ 

state of NSW was both positive and negative. He helped create much needed infrastructure 

such as ports and townhouses, as well as Law and social morale, which would suggest that 

in this regard his impact was positive. However there are also negative impacts that came 

ǿƛǘƘ aŀŎǉǳŀǊƛŜΩǎ DƻǾŜǊƴƻǊǎƘƛǇΦ 9ȄŀƳǇƭŜǎ ƻŦ ǘƘƛǎ ŎƻǳƭŘ ōŜ Ƙƛǎ ǘǊŜŀǘƳŜƴǘ ŀƴŘ ŀǘǘƛǘǳŘŜǎ ǘƻ 

Aboriginal people as well as allowing conflict to take place between Aboriginals and 

Emancipists. Therefore I would argue that in some ways Macquarie did have a positive 

ƛƳǇŀŎǘ ƻƴ ǘƘŜ {ǘŀǘŜ ƻŦ b{²Σ ōǳǘ ǘƻ ǎŀȅ aŀŎǉǳŀǊƛŜΩǎ ƛƳǇŀŎǘ ǿŀǎ ǾŜǊȅ ǇƻǎƛǘƛǾŜ ƛǎ ǎƛƳǇƭȅ ŦŀƭǎŜ 

as it suggests his Governorship came with no consequence, which the treatment of 

Aboriginal people shows it did. 
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What does a Section C level 5 response look like? 
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How far do you agree that the abolition of the slave trade in 1807 had the most 

significant impact in changing the pattern of trade in the years 1763-1914? [2019]

  


